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Message from the Director
Last August, more than 95,000 young children in Québec began their educational 
journey. We are all well aware that they did not all start off on the same foot. According 
to the most recent Québec Survey of Child Development in Kindergarten (QSCDK), slightly 
more than one child out of four in kindergarten was vulnerable in at least one domain 
of development. That proportion rose to one out of three for children living in 
disadvantaged neighbourhoods1.

What are the experiences and conditions that are the most crucial for early childhood 
development? What can we do to ensure that every child is able to fully benefit from 
everything school has to offer?

It was with those questions in mind that our team—with the support of several experts—
turned their attention to the cross-analysis of two surveys published by the Institut de la 
statistique du Québec: the Québec Survey of Child Development in Kindergarten (QSCDK) 
and the Québec Survey on the Preschool Path of Kindergarten Students (QSPPKS)2. The 
result was the identification of three elements that play a key role in early childhood 
development:  the quality and stability of the environments in which young children 
grow up, and the continuity across those environments.

This report proposes many possible levers for action that could be implemented by 
governments, municipalities and communities to have a positive impact on the quality 
of children’s living environments, including housing, neighbourhoods and educational 
childcare services. We have also suggested several possibilities for improving stability in 
those environments, such as reducing the number of changes in childcare arrangements 
or providing support for parents going through a separation. Finally, we have also looked 
at collaboration between environments as a way to ensure consistency and continuity 
in educational strategies, among other areas.

We hope this report will recognize and confirm the importance of the work that many of 
you have been doing over the past few years, while providing your teams with new ideas 
for reflection and action in the years to come. Let’s make sure we can offer young children 
environments adapted to their needs where they can grow and flourish, regardless of 
where they were born or where they are growing up.

Fannie Dagenais 
Director, Early Childhood Observatory

1 Institut de la statistique du Québec, Québec Survey of Child Development in Kindergarten, 2012-2017.
2 Institut de la statistique du Québec, Québec Survey on the Preschool Path of Kindergarten Students, 2017.



4

Why do we need 
to talk about 
quality, stability 
and continuity? 
6

What do  
children need 
for healthy  
development? 
7
Early childhood: 
a critical period 8

What role do children’s  
environments play  
in their life? 9

Why is  
the quality  
and stability 
of children’s  
environments  
so important  
for their  
development?  
15

The importance 
of the quality  
of children’s  
environments 
16
What science tells us 16

Examples where  
quality is linked to child  
development 17

The importance 
of stability 
28
What science tells us 28

Examples of situations  
of instability that could  
be harmful to a child’s  
development 30

Table of 
contents



5

Why is  
continuity  
across  
environments 
important for 
early childhood 
development? 
37
What science tells us 38

Examples of how  
continuity can foster  
development 39

Something  
can be done:  
examples  
of inspiring  
initiatives  
43
Levers for federal and  
provincial governments 44

Levers for municipalities 48

Levers for communitiess 54

Improving  
collaboration 
across  
environments 
can make  
a difference 
57
Collaboration between  
parents and educational  
services 58

Collaboration between  
daycare/preschool and  
primary school environments  
and health and social  
service networks 59

Collaboration within  
the community 60

Conclusion 
63

References 
64



6

Why do we need  
to talk about quality,  
stability and continuity?
In 2019, the Institut de la statistique du Québec published the results of the 
Québec Survey on the Preschool Path of Kindergarten Students 2017 (QSPPTS)1. 
A few months earlier, the results of the Québec Survey of Child Development 
in Kindergarten 2017 (QSCDK) had also been made public2.

The cross-analysis of these two studies brought to light certain aspects of 
children’s preschool paths that can be linked to vulnerability in different domains 
of development when they enter kindergarten. These observations naturally 
attracted the attention of the Early Childhood Observatory.

To understand children’s development at this point in their lives, we need to 
look at everything that has affected those lives—from their mother’s pregnancy 
until their entry into kindergarten. Apart from biological factors, it is a child’s 
experiences combined with the support and stimulation they receive from 
the various environments in their lives that influences their development3.

The scientific literature has shown us that certain factors such as family income, 
parents’ level of education, and the language spoken at home can affect a child’s 
development4. The results of the QSPPKS also show, however, that children  
who attend several different childcare facilities or move twice or more 
before starting school are more likely to be vulnerable in certain domains 
of development. Stability ensures that children are exposed to repeated, 
predictable interactions that help them to build relationships with adults that  
are based on trust. Studies have also shown that other factors play a role in 
young children’s development: the quality of their living environments and  
the continuity across those environments5. By “continuity” we mean consistency 
in terms of educational strategies6.

To clearly illustrate the importance of the latter, the Observatory team decided  
to highlight three elements that play a key role in early childhood development: 
the quality and stability of the environments in which a child is growing up,  
and the continuity between them. This document also emphasizes aspects  
to be improved and indicates levers available to decision-makers, focusing  
on collaboration between the adults who interact with young children and take 
care of them7.
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What do children 
need for healthy 

development?



Early childhood:  
a critical period
Early childhood is a critical period in the life of a human being. Young children’s 
brains are more sensitive and malleable than those of adults in reaction  
to their surroundings8. That is why they react so strongly to external influences, 
both positive and negative9. They are also highly adaptable to opportunities  
for learning and development offered to them.

High

Low
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Source: Adapted from the report of the Québec Early Childhood Education Commission, itself adapted from 
 the Council for Early Child Development, 2010. “The Science of Early Child Development.” CECD, Vancouver, Canada.
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Events experienced in early childhood even produce 
functional and structural changes in certain areas of 
the brain10. During this stage of development, certain 
structures of the brain take shape to allow the child to 
develop skills and knowledge11. That is why young children 
require an appropriate, sensitive response that is adapted 
to their needs.

What role  
do children’s  
environments  
play in their life?
Being exposed to different environments has an influence 
on children’s development12. The family is the first and 
primary source of a child’s experiences13. From there, they 
go on other experiences in an educational environment 
(educational childcare facility and preschool) and their 
community (neighbourhood, city, region)14.

Social behaviour

Emotional  
control

Language

Hearing

Vision

Numeracy

REFERENCES FOR THE DIAGRAM  
ON THE FOLLOWING PAGE
Stimulating experiences15, 16, 17

Stable, caring relationships18, 19, 20, 21

Support from adults in their environment,  
such as parents, educators and professionals22 

9
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A significant emotional 
relationship with an educator 
at their daycare facility

The support of the adults in their life, 
such as their parents, educators  
and professionals 

Their presence will help the child 
to feel secure and able to adapt  
to transitions as they arise.

Access to quality 
municipal  
infrastructures,   
such as libraries  
and parks

Access to health care  
and social services

Screening for problems related to health and well-being
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Protective factors in  
children’s living environments 

can foster their development23.

Material  
well-being  
(food and 
shelter)

Stimulating experiences

The wealth and diversity of 
stimulating experiences play a 
crucial role in the development 
of the brain and the central 
nervous system. The presence 
of toys and books in the home, 
for example, foster children’s 
development, as do interactions 
with parents  and the other 
adults who take care of them.

Stable, caring relationships

Positive relationships help children to cope with  
changes in their environment. The quality of these 
interactions is essential for creating strong attachments 
and giving children the confidence to discover  
their environment. They also help children learn  
how to manage their emotions.
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Developmental  
risk factors
Several factors in children’s lives can combine to have an impact on their 
development24. When that combination has negative repercussions, we talk 
about risk factors.

Young children are particularly vulnerable at conception, during their 
mother’s pregnancy and throughout the first years of life25. For example, stress 
experienced by a pregnant woman is considered a risk factor for her baby’s 
development26. Similarly, when infants are exposed to stress, the risk of serious 
repercussions increases because of the speed at which their brains and 
biological systems are developing and the plasticity of their brains27.

Living in a situation of economic vulnerability during infancy also has negative 
consequences on a child’s brain development, especially in the area of executive 
functions (self-monitoring, attention, emotional control and self-control)28. The 
child will also be at greater risk of experiencing health problems throughout their 
entire life29, such as cardiovascular disorders, obesity, diabetes, certain types of 
cancer and mental health problems30.

EXAMPLES OF RISK FACTORS

> Parent or caregiver insensitive to child’s needs

> Maltreatment or neglect

>  Difficult relationships with peers (friends at daycare  
or in the neighbourhood)

> High levels of parental stress

> Coercive parenting

> Recurring domestic conflict

> Social and economic deprivation

> Stressful events in the community
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The more children are exposed to a high number of risk factors, the greater 
the consequences can be for their development31. This is what is meant when 
speaking of a state of “vulnerability caused by an accumulation of risk factors”. 

A study conducted from 1995 to 1997 showed that experiencing numerous 
adverse childhood experiences (maltreatment, neglect, exposure to conjugal 
violence or family dysfunction) increases the risk of having health issues  
(both physical and mental). It also can decrease an adult’s level of well-being32. 
Experiencing poverty in early childhood seems to be a greater risk factor than  
if this occurs in adulthood33. 

Thankfully, protective factors can mitigate the impact of risk factors. These 
protective factors can favorably alter the developmental trajectory of children 
and sustain their long-term health.

Source: Inspired by Halfon et al (2014)34.
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Overall, it is the accumulation of risk factors and protective factors that influence 
a child’s development trajectory.

Diagram adapted from Halfon (2007)

RISK AND PROTECTIVE FACTORS

Risk 
factors

Protective 
factors

Child

Negative 
vulnerability
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Why is the quality  
and stability of  

children’s environments  
so important for  

their development?

Why is the quality  
and stability of  

children’s environments  
so important for  

their development?
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The importance of  
the quality of children’s 
environments
What science tells us
When we talk about the quality of a child’s environment, our first concern is 
their emotional and physical security. The adults in a child’s environment must 
be caring and able to respond quickly and appropriately to the child’s needs35. 
The child must be protected from injury—both physical and psychological—and 
be able to grow up in complete security. The quality of an environment is also 
related to its capacity to provide stimulation that is appropriate to the child’s 
stage of development.

The quality of a child’s experiences with their family is a critical factor in their 
development36. The diversity and wealth of experiences they are exposed to play 
a vital role in the development of the brain and central nervous system37. A safe 
and stimulating environment, including interactions with the adults around them 
and the quality of care they receive, allows children to feel confident in exploring 
the world around them38. 

Several studies have also shown that attending a quality educational childcare 
facility can be a protective factor during early childhood39, particularly for children 
living in disadvantaged neighbourhoods40.

The quality of an educational childcare facility is usually evaluated based  
on two dimensions:

>   Structural quality: educator-child ratio, group size, level of personnel training, 
organization of space and furnishings, available material and equipment, 
educational program

>  Process quality: quality of interactions between educators and children, 
diversity of activities, role of educational personnel in supporting children’s 
overall development, relationship with parents41.

Lastly, children’s experiences in their neighbourhoods also have an impact 
on their development42. Community quality includes access to local resources 
and services and the parents’ perception of how safe their neighbourhood is.
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Examples where quality is 
linked to child development
QUALITY OF HOUSING 

17

Studies have also shown that there is a connection between poor housing 
conditions (noise, overcrowding, excessive comings and goings) and a poorer 
quality of parent-child verbal interactions, less parental sensitivity, and a lower 
sense of parenting competence44.

In Québec in 2016, many children between the ages of 0 and 5 were living 
in housing that was inadequate for their family.

In 2016, among families with at least one child between the ages of 0 and 5:

Children who live in suitable housing do better  
at school than their peers whose housing  
is inadequate43.

Source: Statistics Canada, 2016 Census, adapted by the Institut de la statistique du Québec.

7.9%
were living in  
housing in major  
need of repair.

12% 
were living in  
housing of  
inadequate size.

13.6%
were living in  
unaffordable  
housing.
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HOUSEHOLD INCOME AND THE QUALITY  
OF THE FAMILY ENVIRONMENT

The link between low family income and early childhood development has 
been clearly demonstrated in the scientific literature. For example, a 2016 study 
revealed that living in severe poverty has a cumulative effect on cognitive 
development at 7 years of age45. The brain structures of children living in 
situations of economic vulnerability are also generally less developed than 
those of more privileged children46.

Since their parents have more difficulties to overcome and more sources of 
stress than higher-income parents, children living in low-income families may be 
deprived of a certain amount of diversity and wealth of experiences47. They may 
have access to fewer toys and books in the home, for example. Parents who have 
financial worries may also be less available for their children48.

In 2018 in Québec, 12.6% of children between the ages of 0 and 5 were living in  
low-income families, accounting for approximately 66,800 children49. According 
to the QSPPKS, the proportion of children who were vulnerable in at least 
one domain of development was higher among children living in households 
considered to be low-income (41%), as compared to children living in households 
that were not low-income50.

Low-income  
households

41.4%a

23%a

Non-low-income  
households

PROPORTION OF KINDERGARTEN STUDENTS WHO WERE  
VULNERABLE IN AT LEAST ONE DOMAIN OF DEVELOPMENT, BASED  

ON THEIR FAMILY’S INCOME INDICATOR – QUÉBEC, 2017

The exponent a expresses a significant difference between proportions with 0.05 statistical difference.

Source: Institut de la statistique du Québec, Québec Survey on the Preschool Path of Kindergarten Students, 2017.
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QUALITY OF SOCIAL SUPPORT

Parents who have a stronger support network than 
others have proportionally fewer children who are 
vulnerable in at least one domain of development than 
parents without as reliable a support system51.

Source: Institut de la statistique du Québec, Québec Survey on the Experience of Parents of Children Aged 0 to 5 - 2015

Social support, or people the family can count on, 
contribute to the quality of the family environment52. 
Studies have shown that social support decreases  
the children’s risk of developing anxiety, depression or 
behavioural problems. The presence of a support network 
reduces parental stress, which decreases the use of 
unsuitable parenting practices53. Reliable social support 
also provides additional opportunities for stimulation  
and exposure to varied, diversified models.

No frequently  
available source  

of support

19% 17%23%

42%

One frequently 
available source  

of support

Two or three  
frequently  

available sources 
of support

Four or five  
frequently  

available sources 
of support

DISTRIBUTION OF PARENTS OF CHILDREN BETWEEN  
THE AGES OF 0 AND 5 BASED ON AVAILABILITY OF SUPPORT  

FROM SOCIAL NETWORK (2015)

In 2015,  
almost  

1 out of 5 
parents of 
young children  
said they had no  
form of support  
they could regularly 
count on54.
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FAMILY-WORK-STUDY BALANCE AND 
THE QUALITY OF THE FAMILY ENVIRONMENT

Family-work conflict arises when an individual experiences incompatible 
demands between their work and family roles. When tasks and responsibilities 
accumulate, the risk of conflict is greater as individuals have a limited amount  
of time, energy and concentration to devote of each of their roles55.

Family-work-study conflicts can be a major source of stress for parents, who are 
more likely to raise their voice or become angry on a daily basis, lose patience 
when their child asks for attention, and feel less effective and satisfied in their 
parental role56. The proportion of parents who played with their children at least 
once during the two weeks preceding the survey declines when the level of 
family-work-study conflict increases57.

40%  
of mothers

23%  
of fathers

Source: Institut de la statistique du Québec. La violence familiale dans la vie des enfants du Québec,  
2012 et 2018 : Les attitudes parentales et les pratiques familiales.

In Québec, close to  

40% of mothers 
and 23% of fathers 
of children between the 
ages of 6 months and 
5 years report high levels 
of stress related to their 
efforts to balance their 
responsibilities inside 
and outside the family58.
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According to the Québec Survey on the Experience of Parents  
of Children aged 0 to 5 (QSEPC), parents with children in this age group  
report higher levels of family-work conflict in the following categories:

>  Mothers

>   Parents who have very high expectations of themselves in their parenting role

>  Parents who feel their income is insufficient

>  Parents who work more than 35 hours a week

>  Parents who do not have access to a flexible schedule

>  Parents who do not have access to paid leave for family responsibilities. 

Parents who say they are “not very” or “not at all” satisfied with the division  
of household tasks related to childcare and education are the most at risk  
of experiencing greater family-work conflict59.

According to a 2018 Leger survey for the organization Réseau pour un Québec 
Famille, the proportion of parents for whom family-work balance is a major 
source of stress is higher among

>  Mothers

>  Parents who spend more than 60-180 minutes a day in transport

>  Parents who have a university degree (because of the types of positions  
and the long hours associated with higher levels of education)

>  Parents whose annual income is less than $40,000.

Family-work balance in Québec was the subject of an Early Childhood 
Observatory report in 201860.
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THE QUALITY OF INTERACTIONS BETWEEN  
CHILDREN AND THEIR EDUCATOR OR TEACHER  
AT THEIR EDUCATIONAL CHILDCARE FACILITY

The quality of educator-child interactions is a predictor 
of better social skills and fewer behavioural problems61.

Several studies have shown that “quality” interactions between a child and their 
educator or teacher are beneficial for cognitive, language and socio-emotional 
development in early childhood62. These interactions allow educators to provide 
children with emotional support, ensure a predictable daily routine, and support 
their learning process63. Under these conditions, children are more favourably 
disposed to learn. They also develop better language and social skills and have 
fewer behavioural problems64.

In Québec, according to the most recent data available to us (2014), the quality 
of interactions between educators and children is generally ranked “acceptable,” 
with the exception of nurseries in CPEs, which are ranked “good”65. The most 
recent data on the quality of interactions between teachers and students in 
4-year-old kindergarten are taken from an implementation evaluation study of 
full-day 4-year-old kindergartens (2012-2016) in disadvantaged neighbourhoods. 
Here are the main observations:
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There is a link between the quality of these interactions and the educator’s 
training. Educators with a higher level of initial training are more sensitive to 
children’s needs, interact more with them and provide better personal care 
(changing diapers, helping children to wash their hands and change their clothes, 
etc.)66. Educator training varies across Québec, however, depending on the type 
of educational services.

> The quality of emotional support ranks high.

> The quality of support for learning ranks lowest.

Emotional 
support

6

Class  
organization

Learning 
support

CPEs

85% 75%
49%

Subsidized  
daycares

Unsubsidized 
daycares

AVERAGE PROPORTION OF QUALIFIED EDUCATIONAL PERSONNEL (2016)

Note: Since these results are based on a single implementation evaluation study of a small number  
of classes, they may not be representative of all full-day 4-year-old kindergarten classes between  
2012 and 2016.

Source: April, Johanne et al. Conditions d’implantation de la maternelle 4 ans à temps plein en milieu 
défavorisé : sommaire du rapport de recherche, Université du Québec en Outaouais et ministère  
de l’Éducation et de l’Enseignement supérieur.

Source: Ministère de la Famille du Québec, Situation des centres de la petite enfance, des garderies  
et de la garde en milieu familial au Québec en 2016.

Average quality

Poor quality

High quality

5.74
3.77

RANKING OF THE QUALITY OF INTERVENTIONS BETWEEN  
TEACHERS AND STUDENTS IN FULL-DAY 4-YEAR-OLD  

KINDERGARTEN IN DISADVANTAGED NEIGHBOURHOODS (2012-2016)

7

6

5

4

3

2

1
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QUALITY OF EDUCATIONAL CHILDCARE SERVICES  
AND EARLY CHILDHOOD DEVELOPMENT

The first years of a child’s life—especially from birth to 3 years of age—are 
particularly critical for their development. By acting during this important 
phase, early childcare services benefit children’s health and development, 
complementing the role played by their parents.

According to a portrait prepared by the Direction générale de santé publique de 
Montréal, Montréal children in low-income families who attended an educational 
childcare facility or a 4-year-old kindergarten during their preschool years 
were less likely to be vulnerable in two or more domains of development 
than those who did not attend any educational facility before starting school67. 
Although no studies exist that have evaluated the exact link between quality 
of environment and the effect on early childhood development, it has been 
recognized that a secure, caring environment is needed to ensure children’s 
healthy development68. Studies done in Québec since the early 2000s, however, 
have revealed problems regarding the quality of all types of educational 
childcare services in the province. A significant proportion of young children 
attend educational childcare facilities of poor or very poor quality. The quality 
of educational childcare services in Québec was examined in an Early Childhood 
Observatory report in 201869.

This issue is also presented in one of the chapters of the Observatory’s Portrait 
of Public Policies that benefit the very young. In this chapter, we learn that not 
all children have access to an educational childcare facility at a very young age, 
starting with those growing up in more disadvantaged neighbourhoods (based on 
the Material Deprivation Index) which offer fewer services70. It is also more difficult 
for children with special needs to have access to quality educational childcare 
services because of a lack of specialized resources and physical environments 
that are unsuitable for children with a disability or learning difficulty71.

https://tout-petits.org/fichiers/portraitpp2021/Portrait-of-Public-Policies_2021.pdf
https://tout-petits.org/fichiers/portraitpp2021/Portrait-of-Public-Policies_2021.pdf
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PERCEIVED NEIGHBOURHOOD SAFETY

Source: Québec Survey on the Preschool Path of Kindergarten Students, 2017.

Children whose parents consider their 
neighbourhood to be less safe are more likely 
to be vulnerable than those whose parents 
consider their neighbourhood to be safe72.

Parents’ concerns regarding the safety of 
the environment in which their children are 
growing up can affect their parenting practices 
and their child’s experiences. Parents who 
perceive their neighbourhood as unsafe, for 
example, could restrict their young child’s 
participation in neighbourhood activities, thus 
limiting their opportunities for socialization 
and stimulation73. Such restrictions could also 
reduce children’s opportunities for joining in 
outside activities74, 75.

PROPORTION OF CHILDREN LIVING IN NEIGHBOURHOODS  
PERCEIVED AS LESS SAFE…

No 
diploma

24.3%
17.9%

13.1% 10.4%

18.8%
11.1%

High-school 
diploma

Low 
income 

households

College  
diploma

University 
diploma

Other 
households

…based on the highest diploma  
obtained by one or other of their parents

…based on the  
low-income measure

In Québec in 2017,  

about 13%  
of kindergarten  
students were living in  

neighbourhoods 
perceived as  
less safe by their 
parents. This figure varied, 
however, depending on the 
parents’ level of education 
and household income76.



 

QUALITY OF COMMUNITY RESOURCES

Access to community resources and services, such as libraries, contributes  
to the quality of the environment in which a child is growing up, which has  
an impact on healthy child development77.

Rarely  
or never

36%

24% 26%
23%

Once  
a month  
or less

A few times  
a month

Once  
a week  
or more

PROPORTION OF KINDERGARTEN STUDENTS WHO WERE  
VULNERABLE IN AT LEAST ONE DOMAIN OF DEVELOPMENT  

BASED ON HOW OFTEN THEY VISITED A LIBRARY  
WITH AN ADULT IN THEIR HOUSEHOLD

Source: Québec Survey on the Preschool Path of Kindergarten Students, 201778.

The cost, hours and lack of information for these kinds of services, however, 
are all barriers to their use by parents of low-income families—who would be 
the first to benefit from them79. The report entitled Agir pour que chaque tout-
petit développe son plein potentiel examines the issue of barriers to accessing 
services for young children and families in situations of vulnerability80.
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https://www.mfa.gouv.qc.ca/fr/publication/Documents/rapport-de-recommandations.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/rapport-de-recommandations.pdf


 

27



28

The importance  
of stability
What science tells us
Environmental stability refers to the constancy and predictability of a child’s 
social, emotional and physical environment81. It goes without saying that changes 
are a part of life. It can be hard for young children to adapt quickly to unexpected 
change, however, which can create stress and require a period of adaptation82.

When most children encounter a stressful situation, their nervous and hormonal 
systems step up to deal with the situation and enable them to react appropriately. 
If a child receives support from the adults around them, they can manage their 
stress and adapt to the new situation83. The situation could even be a learning 
opportunity for the child.

If the stress is too great, however, the child’s adaptation mechanisms may  
be insufficient, creating a severe psychological imbalance84. That is why 
situations involving frequent change and unforeseen events can affect children’s 
equilibrium, especially if the changes also affect the adults who care for them85. 
Research has shown that the most stressful situations share the following 
characteristics:

>  the newness of the situation as compared to previous experiences

>  the unpredictability of the situation

>  the impression of having little control over the situation

>  a feeling of insecurity and inability to act86

The COVID-19 pandemic has been the cause of many 
unexpected changes in the lives of young children, 
who have had to deal with a lack of interaction  
with their usual playmates, their parents’ loss of 
employment and income, and even food insecurity  
in some cases87.
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The instability caused by new situations can also compromise  
families’ well-being. It can lead to:

> depletion of personal resources

>  an increase in parental stress, which can negatively affect the stimulation 
required for children’s development

> disruption of access to health care in the wake of a necessary move88

In the case of educational environments, stability is fostered by limiting staff 
turnover and the number of facilities attended by the child. Research has shown 
that improved stability exposes children to recurrent, predictable interactions 
that help them build trusting relationships with adults89.

Frequent changes in educators caused by high staff turnover make it more 
difficult to establish the stable, caring relationships that lead to stimulating 
interactions with children. Stimulating interactions lead to greater engagement  
in children, which is a predictor for better development90.

It also seems that unforeseen changes in childcare settings are more harmful 
than changes that are the result of a choice or concerted decision, such as 
obtaining a space in a superior childcare environment that is better adapted  
to the child’s developmental needs91.
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Examples of situations of instability 
that could be harmful to a child’s 
development
CHANGES RESULTING FROM PARENTS’ SEPARATION 

Children in kindergarten who lived through a separation  
are more likely to be vulnerable in at least one domain  
of development than are their peers whose parents 
have stayed together92.

It is important to state from the outset that a parental separation can be positive 
for a child if the separation removes them from a dysfunctional environment93. 
Otherwise, the many changes resulting from a separation (parental stress, 
reduced financial resources) can have negative short-term effects on a child, 
particularly during the preschool years94.

Research has shown that repercussions are more pronounced when parental 
conflict continues after the separation. Poor cooperation between parents is 
linked to a greater risk of difficulties for their children95, 96, 97. There is more risk 
of conflicts arising if the parents’ relationship is already strained or if the family’s 
economic situation is precarious98. Although family transitions can be a source 
of stress for children, they can ultimately be positive experiences if children 
are able to benefit from a conflict-free environment.

In Québec in 2017,  

17.5% of  
kindergarten students 
had lived through their  

parents’ 
separation.



Children 
living with  

both parents

82.5%

8.3%5.5% 3.7%

Before birth  
or before the age 

of 18 months2

Between  
18 months  

and 3 years

3 years of age  
or older

DISTRIBUTION OF KINDERGARTEN STUDENTS BASED ON WETHER  
THEY WERE LIVING WITH BOTH THEIR PARENTS OR HOW OLD  

THEY WERE WHEN THEIR PARENTS SEPARATED (QUÉBEC, 2017)

1  These figures include children of whom one of the parents died.

2 This figure includes children whose parent was a single parent when they were born or adopted.

Source: Institut de la statistique du Québec, Québec Survey on the Preschool Path of Kindergarten  
Students - 2017.

Children whose parents had separated1: 17.5%

31

MOVING

According to the QSPPKS, kindergarten students whose 
parents moved twice or more during their early childhood 
are more likely to be vulnerable in at least one domain  
of development than children whose parents moved only 
once or not at all.
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More favourable moves

Moving can also be positive for young children’s development, however,  
if the new place of residence better meets the family’s needs, such as a move  
to a safer or less disadvantaged neighbourhood101. 

Moves that are particularly difficult

Greater residential instability is generally associated with various difficulties  
in young children: socio-emotional (regulating emotions, anxiety), behavioural 
(impulsiveness, opposition), and academic (learning difficulties, academic 
delays)99. Studies have shown that some moves are particularly detrimental  
to young children’s development. Moves resulting from a separation or loss  
of employment, for example, can sometimes leave families living in lower- 
quality housing or in less advantaged neighbourhoods with fewer resources  
or public services100.

Source: Québec Survey on the Preschool Path of Kindergarten Students, 2017102

FREQUENCY OF MOVES 
BETWEEN THE AGES OF 0 AND 5 

AMONG KINDERGARTEN STUDENTS 

32%
24%

1

34%

12%

2 or +0

64%

34%

 Families whose income is below the low-income cutoff
 Families whose income is equal to or above the low-income cutoff

In Québec in 2017,  

44% of kindergarten 

students had moved  
at least once  
before the age of 5.  
Family income is linked  
to frequency of moves.



Coming to live in a new country is not always easy; immigrant 
families may find themselves living in precarious conditions. 
For example, one-quarter of two-parent families with 
children under 5 years of age who recently immigrated to 
Canada have a before-tax annual household income of under 
$30,000109. Newcomers may also have difficulty finding 
suitable housing: 92% of recent arrivals move regularly110 and 
their housing is often substandard111. Finally, access to health 
care is difficult, partly because of the lack of information 
offered to immigrants about the healthcare system and 
language barriers. The Early Childhood Observatory 
published a special report on this subject in 2019112.

Such unexpected and entirely new situations can create  
a feeling of generalized instability. For all these reasons,  
immigration can be linked to certain difficulties experienced by very  
young children, as it disrupts the stability of their life path. Immigration can  
also place young children in situations of social and economic vulnerability. 

Among kindergarten-aged children living in Québec, a larger proportion  
of children who were born outside of Canada present vulnerability in at least  
one domain of development than do children who were born in Canada113.

12,275 children  
between the ages of 0 and 5 
living in Québec in 2016 were 
born outside of Canada114. 
The immigration process 
these children have to 
undergo demands significant 
psychological and  
socio-cultural adaptation.

IMMIGRATION AND INSTABILITY
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More favourable moves

Moving can also be positive for young children’s development, however,  
if the new place of residence better meets the family’s needs, such as a move  
to a safer or less disadvantaged neighbourhood101. 

GENTRIFICATION

Neighbourhood gentrification is what occurs when the progressive 
arrival of a new social class of residents gradually alters the physical 
environment and raises the local standard of living103. This process 
can have the advantage of transforming the way children socialize by 
offering them more possibilities104 and exposing them to less poverty105.

Certain experts, however, fear that gentrification leads to the exclusion 
of the former residents106. Resources that are specifically devoted to 
the needs of more vulnerable children may then disappear when the 
arrival of a wealthier population masks the needs of those who  are less 
well-off 107. In Québec, this phenomenon occurs when a neighbourhood 
school loses its deprivation rating after wealthier families take the place 
of lower-income families who have been  living in the neighbourhood 
for a long time108.

https://tout-petits.org/publications/dossiers/acces-soins-de-sante-migrants/
https://tout-petits.org/publications/dossiers/acces-soins-de-sante-migrants/
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DISTRIBUTION OF KINDERGARTEN STUDENTS  
WHO REGULARLY ATTENDED A DAYCARE FACILITY  

BEFORE STARTING KINDERGARTEN

22%  
Three or more 

facilities

38%  
Two facilities

40%  
One facility

CHANGES IN EDUCATIONAL FACILITIES

In 2017, a little under a quarter of kindergarten students had attended at least 
three different daycare facilities in the previous five years.

Source: Québec Survey of the Preschool Path of Kindergarten Students, 2017 115.
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Other studies have shown that attending a larger number of childcare facilities 
is linked to a higher frequency of behavioural problems and fewer prosocial 
behaviours in young children116. Repercussions are more significant when 
changes are unexpected and unforeseen117.

The reasons for a change in childcare arrangements can help to predict its 
effects on a child. For example, if the change is the result of a calculated decision, 
such as obtaining a place in a higher quality environment that is better suited 
to the child’s needs, there will be fewer negative effects118. On the other hand, 
effects may be negative if the change is the result of daycare costs, loss of 
employment or transport difficulties119, 120. Such changes are often the result of  
a difficult family situation and a less suitable daycare arrangement for the child.

According to the QSPPKS, the proportion of children  
who are vulnerable in at least one domain of development 
is greater among children who attended three or more 
childcare facilities before starting school than their peers 
who attended one or two.

STAFF TURNOVER IN EDUCATIONAL  
CHILDCARE SERVICES

Research has shown that regular changes in educators make it difficult 
for a child to establish the kind of stable, caring relationships that lead 
to stimulating interactions121. Frequent changes in educators can cause 
temporary distress, especially in very young children122, as they force 
them to constantly engage in a new process of building a significant 
affective relationship123. Children who are exposed to more changes  
in educators engage less with adults, spend more time doing nothing, 
and score less well on language evaluations124.
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Why is continuity  
across environments 

important for early 
childhood development?
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What science tells us 

To maximize the positive effects that different environments can have on a child, 
it is important to ensure a certain amount of continuity between them, in the 
form of routines, disciplinary practices and adults’ expectations of children. A 
lack of consistency between environments has a negative effect on childhood 
development, and can explain certain behavioural problems in children, as well 
as weaker social, language or motor skills125.

Partnerships between the various environments in which children grow up are 
important to ensure harmonious transitions126, which foster not only academic 
success in later years, but also health and well-being throughout a child’s 
entire life127.

When we talk about “transitions” in this document, we 
are referring to a child’s transfer from their home to an 
educational childcare facility at the end of a parental leave, 
a change in childcare facilities, or starting kindergarten, for 
example. Also included are changes in daycare arrangements 
during a child’s preschool path or switching groups  
in a daycare situation.

The question of continuity is especially pertinent during the transition to 
kindergarten. Certain factors can make this transition more difficult for young 
children, interrupting the continuity between a child’s environments:

> changes in physical environment

> differences in the organization of the premises

>  inconsistencies in education program content and educational strategies

> differences in the nature of the adult-child relationship128.

Finally, continuity between environments is very important for children 
with special needs. A lack of continuity may complicate access to specialized  
services during transitions, which can be very difficult for these young children129. 
A lack of communication between early childhood educators and the various 
professionals in the health and social services network may also be an issue130.
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Examples of how continuity  
can foster development
PARENT-EDUCATOR INTERACTION

A positive relationship between a child’s parent(s) and their 
educator fosters continuity between the home and childcare 
environments. The quality of the parent-educator relationship 
as perceived by the parent is strongly linked to positive 
repercussions for the child. Moreover, the positive perception 
of this relationship by the educator is strongly linked to their 
assessment of the child’s behavior within the group131.

Effective communication between parents and educational personnel gives 
the latter a better understanding of educational practices being used at home, 
which strengthens the consistency between what happens at home and at 
the child’s educational facility. Establishing effective cooperation between 
parents and educators fosters better continuity between the two environments132.

Children with behavioural problems 
are more likely to have parents and 
educators who do not share the same 
disciplinary approach and beliefs. 
Similarly, children with better social 
and language skills are more likely 
to have parents who cooperate with 
their educators133.

In Québec, according to the Grandir 
en qualité surveys, the quality of 
interactions between a child’s 
educator and their parents—based 
on the educator’s perception—

is ranked between “good”  

and “acceptable”134.

Source: Grandir en qualité surveys – 2003, 2014.



The 2014 Grandir en qualité survey measured educators’ interactions with parents 
based on various criteria, including the following:

>  The educator provides the family with support integrating into  
the daycare environment.

>  When welcoming children in the morning, the educator establishes 
constructive interpersonal relationships with their parents.

>  At the end of the day, parents have access to a means of communication  
that allows them to receive and share information135.

The results of a study conducted in a CPE (early childcare centre) on parent-
educator interactions when children arrive in the morning and leave at the 
end of the day showed that both parents and educators considered their 
communication to be positive. The study showed that parents particularly 
appreciated their relationship with their child’s educators, their ability to transmit 
and share information about their child, and their desire to consult and involve 
them. It is obvious that exchanges between parents and educators are far from 
inconsequential or superficial, involving the transmission of information in  
one out of two cases136.
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AVERAGE SCORE/  
QUALITY OF INTERACTION  
BETWEEN EDUCATOR  
AND PARENTS

Unsubsidized daycare  
18 months to 5 years

Unsubsidized daycare 
0 to 18 months

CPE – 18 months to 5 years 

CPE – 0 to 18 months

Home-based daycare   
All ages

Subsidized daycare 
18 months to 5 years

Subsidized daycare 
0 to 18 months
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PARTNERSHIPS BETWEEN DAYCARE  
AND SCHOOL ENVIRONMENTS 

Setting up practices for facilitating the transition 
between daycare and school – and the joint planning 
of these practices – fosters continuity between children’s 
different living environments, especially in the case 
of those with special needs.
Source: Ruel et al, 2015137.

According to a survey of early childhood educators, continuity of practices 
between environments makes it easier for children to transition from one 
to another, which ultimately furthers their development and learning process. 
Consistency between environments is also beneficial for children’s emotional 
and social development. Finally, partnerships between personnel in different 
environments allows them to better understand their respective roles and 
expectations, to recognize the learning experiences to which a child has already 
been exposed, and to encourage the transfer of knowledge138.

Based on 2016 data from the Québec ministère de la Famille, however, 
just 18% of subsidized and unsubsidized CPEs and daycares had taken part 
in consultation activities, discussions or meetings with schools139.

Source: Ministère de la Famille. Situation des centres de la petite enfance, des garderies et de la garde  
en milieu familial au Québec en 2016.

13%

CPE

28%
11%

Subsidized  
daycares

Unsubsidized  
daycares

PROPORTION OF EDUCATIONAL CHILDCARE SERVICES  
THAT PARTICIPATED IN CONSULTATION ACTIVITIES,  

DISCUSSIONS OR MEETINGS WITH SCHOOLS
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Something  
can be done:  
Examples of  

inspiring  
initiatives
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Levers for federal and 
provincial governments
Promoting family stability through 
family mediation and parenting 
coordination programs
In Québec, family mediation is offered to parents to help them resolve their 
conflicts without having to go through the court system140. This process  
allows families to focus on the needs of their children141.

In the United States and some Canadian provinces (Ontario, Alberta and 
British Columbia), parenting coordination programs take over when mediation 
is unsuccessful. This type of intervention uses the services of mental health 
professionals and lawyers142, which lightens the caseload in the courts and 
improves the psychological well-being of both parents and their children143. 
A pilot project is currently in operation in the province of Québec under 
the coordination of Francine Cyr, a researcher specialized in the field 
of family mediation144.

Improving the quality of housing 
and alleviating residential instability 
through measures that facilitate 
access to healthy, affordable housing
The Government Action Plan to Foster Economic Inclusion and Social Participation 
(2017-2023) provides for investments in social housing and improving the living 
conditions and social participation of people who live in social housing.

In October 2020, the governments of Canada and Québec announced an 
investment of $3.7 billion over 10 years to improve social and affordable housing 
in Québec. These funds were earmarked for the construction of new social 
housing units, renovating existing buildings and providing rental assistance 
payments for low-income families. The investment will be spread over three 
different projects: Priorités du Québec, the Federal Community Housing Initiative 
and the Canada Housing Benefit145. 
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The AccèsLogis Québec program is a good example of a measure that has 
the potential to reduce residential instability through the services it offers in 
connection with low-cost or subsidized housing146. The objective of AccèsLogis 
is to enable housing bureaus (offices d’habitation or OH), housing cooperatives, 
non-profit organizations and non-profit purchasing groups to build and offer 
quality, affordable rental housing to low-income families or people with special 
housing needs147. In 2016, AccèsLogis Québec came to the aid of a total of 
16,421 households148.

EXAMPLES OF HOUSING PROJECTS FINANCED  
BY ACCÈSLOGIS QUÉBEC

AccèsLogis Québec also helps the realization of community housing 
projects like Mimosa du Quartier. Since 2015, in Gatineau in the 
Outaouais region of Québec, Mimosa du Quartier has been offering 
rental housing to women who have been victims of conjugal violence 
or are living in poverty. On-site support staff help residents to improve 
their families’ living habits and foster their children’s psychosocial 
development.

In Montreal North, AccèsLogis Québec also 
helped to make possible the construction of 
Îlot Pelletier, a 200-unit social housing project 
that includes a CPE with space for 80 children. 
Îlot Pelletier transformed parking spaces into 
vegetable gardens and urban cool islands,  
and created a public seasonal market set up 
and run  by citizens with the assistance of the 
Paroles d’ExcluEs program. This market was 
the starting point of a search for a sustainable 
solution: a food distribution cooperative.



Reducing the number of  
changes in childcare environments  
by creating more spaces in quality  
educational childcare facilities
The lack of available spaces in quality educational childcare facilities sometimes 
obliges parents to settle for an establishment of lesser quality while waiting 
for a space to become available elsewhere. This kind of situation increases 
the number of times a child has to switch daycare environments, reducing 
the amount of stability in their life.

Adding spaces in quality educational childcare facilities is therefore one solution 
that can foster stability in young children’s preschool paths. It can also help to 
give priority to children in disadvantaged neighbourhoods149. Montréal’s early 
educational intervention program (Interventions éducatives précoces or IEP) works 
to enable children who are socio-economically or developmentally vulnerable 
to access and attend a quality educational childcare facility. The program also 
supports the neighbourhoods in which it is active. As part of this program, an 
agreement between the CISSS/CIUSSS and educational childcare services 
allows spaces to be reserved for these children. The IEP staff encourages eligible 
families to take advantage of the program and its available spaces and supports 
them through the integration process. This helps to ensure that vulnerable 
children who would not have gotten a space without the program’s intervention 
can access a childcare facility150.

46
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Promoting continuity when starting 
school with a tool that shares 
information on individual children
The Eastern Townships region (the Estrie region of Québec) has developed a 
tool for transmitting information about children’s development. The tool, which 
is completed by daycare educators just before the summer, contains information 
on each child’s development, strengths, challenges and strategies that work 
for that child. With the parents’ consent, this tool is forwarded to the school 
personnel who will be working with the child when they start school the following 
September151.

In 2020, the ministère de la Famille introduced the “child’s education record,”  
a document that contains periodic portraits of every child’s development in the 
following four domains of development: physical/motor, cognitive, language 
and social/emotional. The three objectives of this program are to keep parents 
informed of their child’s development, support early detection of any difficulties 
in conjunction with the Agir tôt process, and facilitate transitions, particularly 
when starting school. The first records were originally scheduled to be sent out 
to parents in May 2020, but because of the COVID-19 pandemic, the date was 
postponed to May 2021. This decision was made to enable childcare personnel  
to concentrate their efforts on applying preventive health measures and 
providing a reassuring presence to the children in their care152.

Fostering continuity for children 
starting school by providing families 
in the SIPPE program with the services 
of a specialized educator
The CIUSSS de l’Estrie, in cooperation with the Centre de services scolaire de la 
Région-de-Sherbrooke, has enriched the Services intégrés en périnatalité et pour 
la petite enfance program (SIPPE). Children with special needs who are starting 
school can now be followed by a specialized educator until the beginning of 
October. Since this resource person is very familiar with the child and their family, 
they will help to ensure that information on the child is transferred effectively  
to facilitate their integration into the primary school environment153.
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Levers for 
municipalities
Improving the quality of housing  
to reduce residential instability  
by imposing penalties on  
landlords who fail to respect 
housing sanitation by-laws
This type of measure is particularly effective in providing vulnerable families 
with material assistance. One of the reasons cited by families who have 
had to move more than three times during the past 20 years is poor quality 
and unsanitary housing. The Direction régionale de la santé publique de Montréal 
has been encouraging municipalities to adopt housing sanitation by-laws and 
to mobilize the necessary resources to ensure they are respected154.

Social housing is one way to fight gentrification155. The city of Vienna, Austria, is 
a world model for public policies that ensure families have access to affordable 
quality housing. Vienna has been able to preserve 220,000 social housing units 
for low-income households156 and is one of the rare European capitals not to 
have experienced a major housing crisis157.

Fighting gentrification 
to lessen residential instability
Another way to improve residential stability is to fight neighbourhood 
gentrification, which can force families to have to move against their will.  
For example, municipalities can:

>  impose a moratorium on the construction of luxury 
condominiums and encourage the construction  
of social housing

>  exercise better control over the type of establishments 
and businesses moving into the neighbourhood

>  provide funding for community organizations to enable 
them to buy their own premises158.
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There are other ways that municipalities can improve families’ access  
to quality housing, thus reducing the likelihood of their having to move:

>  Invest in affordable housing programs for families to provide children 
with safe, supportive living environments while fighting poverty and 
food insecurity.

>  Set up financial assistance programs for families with children in the form  
of interest-free loans to improve access to homeownership.

>  Improve housing subsidies and financial support for the creation of housing 
cooperatives.

>  Introduce traffic calming measures, including reduced speed limits across  
the entire road network.

Improving the quality of 
neighbourhoods by enhancing  
the safety of public spaces
Certain urban features can improve citizens’ impression of the safety of their 
neighbourhood. For example, creating culs-de-sac reduces traffic around citizens’ 
homes159, 160, 161. Initiatives like green alleys can also have a positive effect. Several 
other actions can also be implemented by municipalities:

>  Encourage the creation of private spaces in neighbourhoods that are shared 
among all residents’ children (spaces for outdoor games, sunny locations 
for collective gardens, etc.).

>  Organize neighbourhoods to increase housing density to ensure that children 
can easily access services and resources.

>  Set up active transportation corridors that include landscape markers,  
play installations and road markings.

>  Make sure pedestrian and cycling routes are interconnected in areas used 
by children (services, schools, businesses, sports centres, parks, libraries, etc.).

>  Reorganize and reduce the number of traffic lanes, routes and parking spaces 
to reduce vehicle traffic volume.



There are already many examples throughout Québec of municipal initiatives 
that make it easier for families with young children to have access to safe 
neighbourhoods that encourage outdoor play.

BELLECHASSE

Four municipalities in the MRC of 
Bellechasse set up a policy to share 
sports infrastructure. This initiative 
allowed them to offer more athletic 
activities to the young families who 
tend to leave the regions for urban 
centres that offer more services. The 
four municipalities also developed a 
network of interconnected footpaths 
and established an intermunicipal 
hockey league. A common day 
camp for children from all four 
municipalities was also created162.
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VICTORIAVILLE

In 2016, the city of Victoriaville created “parcours 
ludiques” (“play on the way” pedestrian routes) that 
provide students with an opportunity to have fun while 
walking to school. The objective of this pilot project was 
to clearly identify children’s routes to school and help 
ensure their safety164.

BELŒIL

In 2016, the city of Belœil in the Montérégie region developed  
a project called “Dans ma rue, on joue” (playing in my street)  
which encourages free play in safe conditions in residential streets.  
Once a street has been officially designated as an area for free play,  
new signage is installed to reduce the speed limit to 30 km/h.  
Residents must also agree to respect a code of conduct  
(play permitted between the hours of 7 am and 9 pm only,  
parental supervision required, children must play safely, etc.)163.
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Improving the quality of local 
educational childcare services 
Municipalities also have the necessary authority and competence to improve 
access to educational childcare services and the quality of those services.

They can:

>  promote educational childcare projects that offer the most advantages 
for the community

>  adopt a by-law to protect the quality of educational childcare services

>  ensure that information on available educational childcare services is widely 
known throughout the community.

In 2018, the Early Childhood Observatory published a special report  
on the quality of early childhood educational services in Québec.

EARLY CHILDHOOD: 

THE QUALITY
OF EDUCATIONAL
CHILDCARE 
SERVICES
IN QUEBEC

https://tout-petits.org/img/dossiers/qualite/Dossier-Qualite-ANG-LR.pdf
https://tout-petits.org/img/dossiers/qualite/Qualite-decideurs-muni-FR-LR.pdf


Improving the quality of social 
support through activities that 
strengthen community cohesion
Municipalities have the power to promote informal meetings and get-togethers 
among families by organizing recreational neighbourhood events. This type of 
activity helps to break families’ isolation and supports parents by giving them an 
opportunity to share their experiences with other families in similar situations165. 
Good relationships among neighbours can also improve access to useful 
resources for children.

In Québec, Neighbours’ Day (la fête des voisins) is an initiative of Espace MUNI 
(formerly the Carrefour action municipale et famille). Since 2006, 8,000 events of 
this type have been organized. Every year, over 30 million people in 36 countries 
take part in a Neighbours’ Day festival166.

There are many other ways that municipalities can bolster community cohesion. 
A few examples:

>  Organize activities in the streets throughout the year (special activities, 
events, etc.).

>  Encourage residents to get outside and meet friends in public by improving 
the design of urban spaces, focusing on rest areas, benches, trees, 
landscaping, lighting, architecture, storefronts and signage, public art, etc.

>  Create public spaces in the community for different sorts of games —
spontaneous or organized, individual or group.

>  Create teaching gardens in cooperation with schools.

>  Create a public space that is managed by children  
(community garden, greenhouse, etc.).
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Improving the quality of social 
support by creating welcoming 
organizations for newcomers
Community organizations involved in helping immigrant families when they 
arrive in a new country can play an important role in strengthening their social 
support networks. For example, volunteers can accompany isolated families 
to neighbourhood activities, such as block parties or parent-child workshops167.

Strengthening family  
stability by creating  
shelters for families going  
through a difficult separation
In Québec, there are many transition houses that provide shelter for 
a parent and their children in the event of a separation due to domestic 
violence. These community resources are an important safety net that 
help children regain a certain degree of stability in their lives168.

Improving perceived 
neighbourhood safety through 
the Block Parent Program
The Block Parent Program (Parents-Secours) is a volunteer-run  
community organization with over 5,000 volunteers and 
2,404 safe homes for children and seniors. Participants place a 
sign in a front window to show that their home is a safe, welcoming 
place for community members in distress, especially children169.



Improving the quality of  
educational childcare services  
through student placements  
in drop-in daycare centres
The Maison de la famille in Saint-Hyacinthe and the Grand Galop Social  
pediatrics centre collaborated with the CLSC des Maskoutains, the Montérégie 
Director of Youth Protection and the Cégep de Saint-Hyacinthe to develop 
the Halte-Garderie du cœur project. This daycare centre welcomes families 
and children who are living in a situation of neglect or maltreatment, have lived 
in a refugee camp or who have special needs. The Halte-Garderie du cœur 
is also a student placement site for third-year students in the early childcare 
program at the Saint-Hyacinthe Cégep, providing the opportunity to improve 
their reflective practice* and supervision from experienced educators170.

* Reflective practice is a practice based on the integration of theory and practice..
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Promoting continuity  
when starting school  
using a tool that encourages 
communication between 
different environments
Several organizations in the MRCs of Memphrémagog, 
Les Sources, Granit, Haut-Saint-François and Coaticook 
have created a tool for sharing information on individual 
children’s development. The tool is completed every spring 
by daycare educators and other personnel members who 
play an important role in the life of the child, whose parents 
also contribute to the process. With the parents’ consent, 
the document is transmitted to the staff of their child’s 
new school to ensure continuity between the different 
educational services171.
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Improving  
collaboration  

across  
environments  

to make  
a difference
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Collaboration between parents  
and educational services
Several studies have shown the importance of parents’ involvement in 
their children’s educational environments172. In fact, collaborating with parents 
is the basis of the Accueillir la petite enfance education program173. There are 
many possible forms of collaboration174:

>  Frequent communication between parents and their child’s educator

>  Joint decision-making

>  Emotional or instrumental support offered to parents by the daycare facility 
(listening and assistance in difficult situations, helping out in unexpected 
situations, sharing documentation, material and equipment)

>  Parents’ participation in activities (accompanying on outings, attending 
information meetings, participating in holiday parties and special events)

>  Parents’ participation at the management level (sitting on the board  
of directors or parents’ committee, for example).

Certain factors can hinder collaboration between parents and their child’s 
daycare environment, however.

LIVING IN A DISADVANTAGED FAMILY

It is more difficult for families living in disadvantaged neighbourhoods to be 
involved in their children’s education. Time constraints due to work schedules, 
having other children to look after, and a lack of knowledge and tools can limit 
their collaboration175.

SPEAKING ANOTHER LANGUAGE AT HOME

It is more difficult for parents to collaborate with their child’s educational 
environment if they do not speak the language. According to educators, language 
differences constitute the main barrier to communication176.

PARENTS’ MENTAL HEALTH PROBLEMS

Mothers with many symptoms of depression participate in fewer of the activities 
proposed by their child’s school and interact less frequently with educators and 
teachers. According to a study done in a school environment, these mothers find 
it difficult to reconcile the management of their mental health with involvement  
at their child’s school177.
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LACK OF STABILITY IN DAYCARE PERSONNEL

A study in Iceland showed that parents recognized that high staff turnover 
had a negative effect on their involvement at their child’s daycare facility, 
as they felt they were constantly having to get to know new educators178.

Collaboration between daycare/
preschool and primary school 
environments and health and social 
services networks
Collaboration between the various networks involved is crucial to ensuring 
that young children receive all the resources and support they need for 
healthy development. Social pediatrics is an excellent example of this type of 
cooperation, as it is based on intersectoral and interdisciplinary action. Having 
access to services in the neighbourhood promotes healthy living habits and 
encourages the community to play an active role in education by supporting 
families and strengthening parents’ power to act179. 

In the case of transitioning to school, all of a child’s living environments need 
to work together to foster continuity. Better collaboration relies on mutual 
understanding of the environments concerned, however. Ensuring a smooth 
transition between the pedagogical approaches in daycares/preschools 
and primary school is also important180.

Experts recommend that communities:

>  encourage interactions by setting up different communication channels 
(agenda, discussion forums, etc.)

>  develop a consistent approach to transitioning to school

>  help parents with administrative processes, starting by registering  
their child in school181.
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Collaboration within  
the community
School-family-community 
collaboration is at the heart of 
Québec’s public policies and programs. 
Putting this principle into action helps 
to compensate for socio-economic 
deprivation and social inequality 
in education183.

Promoting activities offered in the 
community to offer a smooth transition 
to primary school will help to ensure 
their success. For example, employees 
working in public and retail services 
used by parents—from convenience 
stores, hospitals, libraries and 
pharmacies to big box stores—could be recruited to distribute  
important information to families184.

Certain community strategies could also foster parents’ 
collaboration with the child’s educational environment. For example, 
primary schools and parent committees could provide parents with 
information on extracurricular or summer activities, cultural activities 
or health care. Schools could also look after coordinating family 
services with community groups and private businesses185.

Setting up this kind of collaboration with community organizations 
can be a challenge, however. There are human factors (like the 
quality of relationships between stakeholders) and organizational 
factors (such as different organizational cultures and intervention 
philosophies) to be considered. Nonetheless, over the past ten years 
or so, relationships between networks have become increasingly 
egalitarian and community organizations have been receiving 
greater recognition from the public system186.

In Québec,  

89% of early 
childhood actors think 

that dialogue and 

collaboration  

should be 
encouraged 
between daycares/ 
preschools, primary 
schools, communities, 
municipalities and the 
health and social services 
network182. 
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Conclusion
Based on a cross-analysis of two major Québec studies on the preschool path  
and child development in kindergarten, this report focuses on the role and influence 
of the environments that young children grow up in.

Several factors in children’s lives come together to influence their development. 
Stable, caring relationships, stimulating experiences, and access to health care 
and quality municipal infrastructures are all protective factors that can attenuate 
the impact of risk factors and have a positive effect on a child’s development path. 
Risk factors such as parental stress, social and economic deprivation and neglect 
can have negative repercussions. 

The analysis concludes that three key elements are critical to healthy child 
development:

>  The quality of a child’s living environments: the emotional and physical security 
they provide, as well as their ability to provide a rapid, appropriate response 
to the child’s needs.

>  The stability of those environments: the constancy and predictability  
of the child’s social, emotional and physical environments.

>  Continuity across a child’s different environments: routines, disciplinary practices 
and adults’ expectations.

Fortunately, we have access to various forms of collective leverage to act at all 
levels of society. For example, federal and provincial governments have the power 
to improve the quality of housing and reduce residential instability through the 
application of measures designed to facilitate access to affordable, healthy housing. 
They can also reduce changes in daycare environments by creating additional 
spaces in educational childcare services. Municipalities can play a key role in 
reducing residential instability by fighting gentrification in certain neighbourhoods 
or improving the quality of others by implementing additional safety features. 
Last but far from least, communities can foster continuity during children’s transition 
to primary school by introducing tools that facilitate communication between the 
different environments. They can also strengthen family stability by offering shelter 
and support to families in the process of separation because of domestic violence.

By working together, we can offer young children environments that are adapted  
to their needs where they can flourish, regardless of where they were born or where 
they are growing up.

P
h

o
to

: C
h

ri
st

ia
n

 B
o

w
e

n



64

References
The information presented in this special report were 
drawn from an analysis prepared by Julie Poissant,  
Houria Bénard and Dorothée Charest-Belzile.

1  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

2  SIMARD, M., A. LAVOIE & N. AUDET. Enquête québécoise 
sur le développement des enfants à la maternelle 2017, 
Québec, Institut de la statistique du Québec, 2018.

3  IRWIN, L.G., A. SIDDIQI & C. HERTZMAN. Le 
développement de la petite enfance : un puissant 
égalisateur, Rapport final, Commission des déterminants 
sociaux de la santé, Organisation mondiale de la santé, 
2007, pp. 1-82.

4  CHAUDRY, A., & C. WIMER. “Poverty is Not Just an 
Indicator: The Relationship Between Income, Poverty, 
and Child Well-Being”, [Online], Academic Pediatrics, 
vol. 16, no 3, 2016, S23-29. [https://doi.org/10.1016/j. 
acap.2015.12.010].

5  JAPEL, C., R.E. TREMBLAY & S. CÔTÉ. « La qualité des 
services de garde à la petite enfance : résultats de l’Étude 
longitudinale du développement des enfants du Québec 
(ÉLDEQ) », [Online], Éducation et francophonie, vol. 33, no 2, 
2005, pp. 7-27. [https://revue.acelf.ca/pdf/XXXIII_2_007.
pdf] ; ELANGO, Sneha, et al. “Early Childhood Education”, 
in MOFFITT, Robert (dir.). Means-Tested Transfer Programs 
in the United States II, Chicago, University of Chicago 
Press, 2016. BURGER, K. “How does early childhood 
care and education affect cognitive development? An 
international review of the effects of early interventions 
for children from different social backgrounds”, [Online], 
Early Childhood Research Quarterly, vol. 25, no 2, 2010, pp. 
140-165. [https://doi.org/10.1016/j.ecresq.2009.11.001]; 
LAURIN, I., et al. “Attendance in Educational Preschool 
Services: A Protective Factor in the Development of 
Children from Low-Income Families?”, [Online], Canadian 
Journal of Public Health, vol. 106, no 7, 2015, eS14-eS20. 
[https://doi.org/10.17269/CJPH.106.4825] ; LAURIN, I., et 
al. « La fréquentation d’un service éducatif préscolaire : 
un facteur de protection pour le développement des 
enfants de familles à faible revenu ? », Revue canadienne 

de santé publique, vol. 106, no 7, 2016, pp. 14-20 ; 
INSTITUT NATIONAL DE SANTÉ PUBLIQUE DU QUÉBEC. 
Analyse contextualisée sur le développement des enfants 
à la maternelle, Québec, Gouvernement du Québec, 2016

6  DE GIOIA, K. “Parent and Staff Expectations for Continuity 
of Home Practices in the Child Care Setting for Families 
with Diverse Cultural Backgrounds”, Australasian Journal 
of Early Childhood, vol. 34, no 3, pp. 9-17, 2009.

7   DOCKETT, S., & J. EINARSDÓTTIR. “Continuity  
and Change as Children Start School”, in BALLAM,  
N., B. PERRY et A. GARPELIN (dir.). Pedagogies of 
Educational Transitions: European and Antipodean 
Research, [Online], Springer International Publishing, 
2017, pp. 133-150. [https://doi.org/10.1007/978-3-
319-43118-5_9]; CENTRE DE TRANSFERT POUR LA 
RÉUSSITE ÉDUCATIVE DU QUÉBEC. Les transitions 
scolaires de la petite enfance à l’âge adulte, [Online], 
Quatrième dossier, Québec, CTREQ, 2018. [http://rire.
ctreq.qc.ca/ dossiers-speciaux/transitions-scolaires]; 
ROBERTS, J. Improving School Transitions For Health 
Equity, [Online], Royaume-Uni, UCL Institut of Health 
Equity, 2015. [https://www.instituteofhealthequity.org/
resources-reports/improving-school-transitions-for-
health-equity].

8  NATIONAL RESEARCH COUNCIL AND INSTITUTE OF 
MEDICINE. From Generation to Generation: The Health 
and Well-Being of Children in Immigrant Families, 
Washington, DC, National Academy Press, 1998.

9  NATIONAL RESEARCH COUNCIL AND INSTITUTE OF 
MEDICINE. From Generation to Generation: The Health 
and Well-Being of Children in Immigrant Families, 
Washington, DC, National Academy Press, 1998.

10  NOBLE, K.G., et al. “Socioeconomic disparities in 
neurocognitive development in the first two years of 
life”, Developmental psychobiology, vol. 57, no 5, 2015, 
pp. 535-551; SHONKOFF, J.P., et al. “The lifelong effects 
of early childhood adversity and toxic stress”, Pediatrics, 
vol. 129, no 1, 2012, e232-e246; MCGOWAN, P.O., &  
M. SZYF. “The epigenetics of social adversity in early life: 
Implications for mental health outcomes”, Neurobiology 
of Disease, vol. 39, no 1, 2010, pp. 66-72.

11  FOX, S., et al. Better systems, better chances: A review  
of research and practice for prevention and early 
intervention, Canberra, Australian Research Alliance 
for Children and Youth, 2015.

https://tout-petits.org/fichiers/dossiers/cfd/Analyse_dossier-SQC_VF.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://doi.org/10.1016/j. acap.2015.12.010
https://doi.org/10.1016/j. acap.2015.12.010
https://revue.acelf.ca/pdf/XXXIII_2_007.pdf
https://revue.acelf.ca/pdf/XXXIII_2_007.pdf
https://doi.org/10.1016/j.ecresq.2009.11.001
https://doi.org/10.1007/978-3-319-43118-5_9
https://doi.org/10.1007/978-3-319-43118-5_9
http://rire.ctreq.qc.ca/ dossiers-speciaux/transitions-scolaires
http://rire.ctreq.qc.ca/ dossiers-speciaux/transitions-scolaires
https://www.instituteofhealthequity.org/resources-reports/improving-school-transitions-for-health-equity
https://www.instituteofhealthequity.org/resources-reports/improving-school-transitions-for-health-equity
https://www.instituteofhealthequity.org/resources-reports/improving-school-transitions-for-health-equity


65

12  SIDDIQI, A., L. IRWIN & C. HERTZMAN. Total environment 
assessment model for early child development: Evidence 
report for the World Health Organization’s Commission 
on the social determinants of health, Vancouver, BC, 
Human Early Learning Partnership (HELP), 2007.

13   SIDDIQI, A., L. IRWIN & C. HERTZMAN. Total environment 
assessment model for early child development: Evidence 
report for the World Health Organization’s Commission 
on the social determinants of health, Vancouver, BC, 
Human Early Learning Partnership (HELP), 2007; 
HERTZMAN, C., & T. BOYCE. “How experience gets  
under the skin to create gradients in developmental 
health”, Annual Review of Public Health, vol. 31, 2010,  
pp. 329-347.

14  IRWIN, L.G., A. SIDDIQI & C. HERTZMAN.  
Le développement de la petite enfance : un puissant 
égalisateur, Rapport final, Commission des déterminants 
sociaux de la santé. World Health Organization, 2007, 
pp. 1-82.

15   IRWIN, L.G., A. SIDDIQI & C. HERTZMAN.  
Le développement de la petite enfance : un puissant 
égalisateur, Rapport final, Commission des déterminants 
sociaux de la santé. World Health Organization, 2007, 
pp. 1-82.

16  SHAVIT, Y., et al. Emerging Early Childhood Inequality:  
On the Relationship Between Poverty, Sensory 
Stimulation, Child Development, and Achievement,  
Taub Center, 2018.

17  MELHUISH, E.C., et al. “Effects of the home learning 
environment and preschool center experience upon 
literacy and numeracy development in early primary 
school”, Journal of Social Issues, vol. 64, no 1, 2008,  
pp. 95-114. 

18   HOSTINAR, C.E., R.M. SULLIVAN & M.R. GUNNAR. 
“Psychobiological mechanisms underlying the social 
buffering of the hypothalamic-pituitary-adrenocortical 
axis: A review of animal models and human studies 
across development”, Psychological Bulletin, vol. 140, 
2014, pp. 256-282. 

19  AINSWORTH, M.S. “Attachments beyond infancy”, 
American Psychologist, vol. 44, no 4, 1989, pp. 709-716.  

20   SEIFER, R., et al. “Attachment, maternal sensitivity, 
and infant temperament during the first year of life”, 
Developmental Psychology, vol. 32, no 1, 1996, p. 12.

21  WALKER, L.O., & K.C. AVANT. Strategies for Theory 
Construction in Nursing, 3rd ed., Norwalk, Appleton  
& Lange, 1995. 

22  U.S. DEPARTMENT OF HEALTH AND HUMAN SERVICES. 
Supporting transitions: Using Child Development  
as a Guide, [Online]. [https://web.partnership.vcu.edu/ 
projectseedva/downloadables/supporting-transitions- 
brief-one.pdf]. 

23  FOX, S., et al. Better systems, better chances: A review 
of research and practice for prevention and early 
intervention, Canberra, Australian Research Alliance  
for Children and Youth, 2015. 

24  FOX, S., et al. Better systems, better chances: A review 
of research and practice for prevention and early 
intervention, Canberra, Australian Research Alliance  
for Children and Youth, 2015.

25  DRISSE, M.N.B. « Environnements précoces : origines 
précoces de la santé et des maladies », Médecine  
& Sciences, vol. 32, no 1, 2016, pp. 9-10. 

26  FOX, S., et al. Better systems, better chances: A review 
of research and practice for prevention and early 
intervention, Canberra, Australian Research Alliance  
for Children and Youth, 2015.

27  FOX, S., et al. Better systems, better chances: A review 
of research and practice for prevention and early 
intervention, Canberra, Australian Research Alliance  
for Children and Youth, 2015. 

28  BLAIR, C., & C.C. RAVER. “Poverty, Stress, and Brain 
Development: New Directions for Prevention and 
Intervention”, [Online], Academic Pediatrics, vol. 16, 
no 3, 2016, S30-S36. [https://doi.org/10.1016/j.
acap.2016.01.010]. 

29  CONROY, K., M. SANDEL & B. ZUCKERMAN. “Poverty 
grown up: How childhood socioeconomic status impacts 
adult health”, [Online], Journal of Developmental and 
Behavioral Pediatrics, vol. 31, no 2, 2010, pp. 154-160. 
[https://doi.org/10.1097/DBP.0b013e3181c21a1b].

30   WISE, P.H. “Child Poverty and the Promise of Human 
Capacity: Childhood as a Foundation for Healthy Aging”, 
[Online], Academic Pediatrics, vol. 16, no 3, 2016, S37-45. 
[https://doi.org/10.1016/j.acap.2016.01.014].

31   HALFON, N., et al. “Lifecourse health development:  
Past, present and future”, Maternal and Child Health 
Journal, vol. 18, no 2, 2014, pp. 344-365. 

32  CENTERS FOR DISEASE CONTROL AND PREVENTION. 
Adverse Childhood Experiences, [Online]. [https://www.
cdc.gov/violenceprevention/aces/index.html].

https://web.partnership.vcu.edu/ projectseedva/downloadables/supporting-transitions- brief-one.pdf
https://web.partnership.vcu.edu/ projectseedva/downloadables/supporting-transitions- brief-one.pdf
https://web.partnership.vcu.edu/ projectseedva/downloadables/supporting-transitions- brief-one.pdf
https://doi.org/10.1016/j.acap.2016.01.010
https://doi.org/10.1016/j.acap.2016.01.010
https://doi.org/10.1097/DBP.0b013e3181c21a1b
https://doi.org/10.1016/j.acap.2016.01.014
https://www.cdc.gov/violenceprevention/aces/index.html
https://www.cdc.gov/violenceprevention/aces/index.html


66

33  POULTON, R., et al. “Association between children’s 
experience of socioeconomic disadvantage  and adults’ 
health: A life-course study”, Lancet, vol. 23, no 360,  
2002, pp. 1640-1645.

34  HALFON, N., et al. “Lifecourse health development:  
Past, present and future”, Maternal and Child Health 
Journal, vol. 18, no 2, 2014, pp. 344-365.

35  CENTERS FOR DISEASE CONTROL AND PREVENTION. 
Essentials for childhood: Creating safe, stable, nurturing 
relationships and environments for all children, [Online], 
2014, 33 p. [https://www.cdc.gov/violenceprevention/
pdf/essentials-for-childhood-framework508.pdf].

36  BRONFENBRENNER, U. The Ecology of Human 
Development: Experiments in Nature and Design, 
Cambridge, MA, Harvard University Press, 1979.

37  SHAVIT, Y., et al. Emerging Early Childhood Inequality:  
On the Relationship Between Poverty, Sensory Stimulation, 
Child Development, and Achievement, Taub Center, 2018.

38  CENTERS FOR DISEASE CONTROL AND PREVENTION. 
Essentials for childhood: Creating safe, stable, nurturing 
relationships and environments for all children, [Online],  
2014, 33 p. [https://www.cdc.gov/violenceprevention/
pdf/essentials-for-childhood-framework508.pdf].

39  SIDDIQI, A., L. IRWIN & C. HERTZMAN. Total environment 
assessment model for early child development: Evidence 
report for the World Health Organization’s Commission on 
the social determinants of health, Vancouver, BC, Human 
Early Learning Partnership (HELP), 2007; CENTER ON 
THE DEVELOPING CHILD. The Foundations of Lifelong 
Health Are Built in Early Childhood, [Online], 2010.  
[www.developingchild.harvard.edu]; DOHERTY, G. Zero 
to six: The basis for school readiness, Human Resources 
Development Canada, Strategic Policy, Applied 
Research Branch, 1997; CENTRE DE COLLABORATION 
NATIONALE SUR LES POLITIQUES PUBLIQUES ET LA 
SANTÉ. Les connaissances en santé développementale 
comme moteur de politiques familiales favorables à 
la santé au Canada, Gouvernement du Québec, 2012.

40  JAPEL, C., R.E. TREMBLAY & S. CÔTÉ. « La qualité 
des services de garde à la petite enfance : résultats 
de l’Étude longitudinale du développement des 
enfants du Québec (ÉLDEQ) », [Online], Éducation et 
francophonie, vol. 33, no 2, 2005, pp. 7-27. [https://revue.
acelf.ca/pdf/XXXIII_2_007.pdf]; ELANGO, Sneha, et al. 
“Early Childhood Education”, in MOFFITT, Robert (dir.). 
Means-Tested Transfer Programs in the United States II, 
Chicago, University of Chicago Press, 2016. BURGER, K. 
“How does early childhood care and education affect 
cognitive development? An international review of the 
effects of early interventions for children from different 

social backgrounds”, [Online], Early Childhood Research 
Quarterly, vol. 25, no 2, 2010, pp. 140-165. [https://doi.
org/10.1016/j. ecresq.2009.11.001] ; LAURIN, I.,  
et al. “Attendance in Educational Preschool Services:  
A Protective Factor in the Development of Children  
from Low-Income Families?”, [Online], Canadian Journal  
of Public Health, vol. 106, no 7, 2015, eS14-eS20.  
[https://doi. org/10.17269/CJPH.106.4825]; LAURIN, I.,  
et al. « La fréquentation d’un service éducatif 
préscolaire : un facteur de protection pour le 
développement des enfants de familles à faible 
revenu ? », Revue canadienne de santé publique, vol. 106, 
no 7, 2016, pp. 14-20; INSTITUT NATIONAL DE SANTÉ 
PUBLIQUE DU QUÉBEC. Analyse contextualisée  
sur le développement des enfants à la maternelle, 
Québec, Gouvernement du Québec, 2016. 

41  OBSERVATOIRE DES TOUT-PETITS. Petite enfance :  
la qualité des services éducatifs au Québec, Montréal, 
Québec, Observatoire des tout-petits, 2018.

42   IRWIN, L.G., A. SIDDIQI & C. HERTZMAN.  
Le développement de la petite enfance : un puissant 
égalisateur, Rapport final, Commission des déterminants 
sociaux de la santé, World Health Organization, 2007, 
pp. 1-82.

43  CIUSSS DU CENTRE-SUD-DE-L’ÎLE-DE-MONTRÉAL. 
Pour des logements salubres et abordables : rapport  
du directeur de santé publique de Montréal 2015, [Online]. 
[https://santemontreal.qc.ca/fileadmin/fichiers/
professionnels/DRSP/Directeur/Rapports/Rap_
Logements_2015_FR.pdf].  

44   COULTON, C.J., et al. “How neighborhoods influence 
child maltreatment: A review of the literature and 
alternative pathways”, Child Abuse & Neglect, vol. 31, 
2007, pp. 1117-1142.  

45  DICKERSON, A., & G.K. POPLI. “Persistent poverty  
and children’s cognitive development: Evidence from 
the UK Millennium Cohort Study, Journal of the Royal 
Statistical Society: Series A (Statistics in Society), vol. 179, 
no 2, 2016, pp. 535-558. 

46  HAIR, N.L., et al. “Association of child poverty,  
brain development, and academic achievement”,  
JAMA Pediatrics, vol. 169, no 9, 2015, pp. 822-829.

47  BOIVIN, M., et al. Early childhood development, Ontario, 
The Royal Society of Canada & The Canadian Academy 
of Health Sciences Expert Panel, 2012, pp. 1-155.

48  ANDERSON, S. “Residential Mobility Among Children:  
A Framework for Child and Family Policy”, Cityscape,  
vol. 16, no 1, 2014, pp. 5-36.

https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
http://www.developingchild.harvard.edu
https://revue.acelf.ca/pdf/XXXIII_2_007.pdf
https://revue.acelf.ca/pdf/XXXIII_2_007.pdf
https://doi.org/10.1016/j. ecresq.2009.11.001
https://doi.org/10.1016/j. ecresq.2009.11.001
https://doi. org/10.17269/CJPH.106.4825
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf


67

49  STATISTIQUE CANADA. Fichier sur les familles T1 (FFT1), 
Adapté par l’Institut de la statistique du Québec.

50  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des- enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

51  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des- enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf]. 

52  COMMISSAIRE À LA SANTÉ ET AU BIEN-ÊTRE.  
État sur la santé mentale au Québec et réponse  
du système de santé et de services sociaux, 2012.

53  HEBERLE, A.E., et al. “Predicting externalizing and 
internalizing behavior in kindergarten: Examining the 
buffering role of early social support”, Journal of Clinical 
Child & Adolescent Psychology, vol. 44, no 4, 2015, 
pp. 640-654.

54  LAVOIE, A., & C. FONTAINE. Mieux connaître la parentalité 
au Québec : un portrait à partir de l’Enquête québécoise 
sur l’expérience des parents d’enfants de 0 à 5 ans 2015, 
Québec, Institut de la statistique du Québec, 2016, 258 p.

55  LAVOIE, A. Les défis de la conciliation travail-famille  
chez les parents salariés. Un portrait à partir de l'Enquête 
québécoise sur l'expérience des parents d'enfants  
de 0 à 5 ans 2015, Québec, Institut de la statistique  
du Québec, 2016, 60 p. 

56  LAVOIE, A., & C. FONTAINE. Mieux connaître la parentalité 
au Québec : un portrait à partir de l’Enquête québécoise 
sur l’expérience des parents d’enfants de 0 à 5 ans 2015, 
Québec, Institut de la statistique du Québec, 2016, 258 p.

57  LAVOIE, A. Les défis de la conciliation travail-famille  
chez les parents salariés : un portrait à partir de l’Enquête 
québécoise sur l’expérience des parents d’enfants de 0 à 
5 ans 2015, Québec, Institut de la statistique du Québec, 
2016, 59 p.

58   INSTITUT DE LA STATISTIQUE DU QUÉBEC. La violence 
familiale dans la vie des enfants du Québec, 2012 et 2018 : 
Les attitudes parentales et les pratiques familiales. 

59   LAVOIE, A. Les défis de la conciliation travail-famille 
chez les parents salariés : un portrait à partir de l’Enquête 
québécoise sur l’expérience des parents d’enfants  
de 0 à 5 ans 2015, Québec, Institut de la statistique  
du Québec, 2016, 59 p.

60  OBSERVATOIRE DES TOUT-PETITS. La conciliation 
famille-travail chez les parents québécois : résultats  
d’un sondage populationnel, Montréal, Québec, 
Observatoire des tout-petits, 2018.

61  BURCHINAL, M., et al. “Threshold analysis of association 
between child care quality and child outcomes  
for low-income children in pre-kindergarten programs”, 
Early Childhood Research Quarterly, vol. 25, 2010,  
pp. 166-176.

62  SABOL, T.J., et al. “Can rating pre-k programs predict 
children’s learning?”, Science, vol. 341, no 6148, 2013,  
pp. 845-846.

63   SABOL, T.J., et al. “Can rating pre-k programs predict 
children’s learning?”, Science, vol. 341, no 6148, 2013,  
pp. 845-846.

64  BIGRAS, N., & A. GAGNÉ. Mémoire destiné aux audiences 
publiques d’experts au sujet des services éducatifs 
destinés à la petite enfance, 2016.

65  GINGRAS, L., A. LAVOIE & N. AUDET. Enquête québécoise 
sur la qualité des services de garde éducatifs – Grandir en 
qualité 2014 : qualité des services de garde éducatifs dans 
les centres de la petite enfance, Québec, Institut de la 
statistique du Québec, tome 2, 2015, 212 p.; GINGRAS, L., 
A. LAVOIE & N. AUDET. Enquête québécoise sur la qualité 
des services de garde éducatifs – Grandir en qualité 2014 : 
qualité des services de garde éducatifs dans les garderies 
non subventionnées, Québec, Institut de la statistique  
du Québec, tome 3, 2015, 157 p.

66  OBSERVATOIRE DES TOUT-PETITS. Petite enfance : 
la qualité des services éducatifs au Québec, Montréal, 
Québec, Observatoire des tout-petits, 2018.

67  LAURIN, I., et al. Portrait du parcours éducatif préscolaire 
des enfants montréalais et son effet sur leur développement 
à la maternelle selon le statut socioéconomique : résultats 
de l’Enquête québécoise sur le parcours préscolaire des 
enfants de maternelle 2017, [Online], Montréal, Direction  
de santé publique, CIUSSS du Centre-Sud-de-l’Île- 
de-Montréal, 2019, 24 p. [https://santemontreal.qc.ca/
fileadmin/fichiers/actualites/2019/11_novembre/
EQPPEM_13novembre2019-F 1_.pdf].

https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf


68

68  CENTER ON THE DEVELOPING CHILD. The Foundations 
of Lifelong Health Are Built in Early Childhood, [Online], 
2010. [www.developingchild.harvard.edu].

69   OBSERVATOIRE DES TOUT-PETITS. Petite enfance : 
la qualité des services éducatifs au Québec, Montréal, 
Québec, Observatoire des tout-petits, 2018.

70  LAURIN, I., V. MARTIN & N. BIGRAS. Portrait montréalais 
de l’accessibilité aux centres de la petite enfance (CPE), 
Direction régionale de la santé publique, Gouvernement  
du Québec, 2019.

71  CONSEIL DE LA FAMILLE ET DE L’ENFANCE DU 
QUÉBEC. Avis sur le soutien aux familles avec enfants 
handicapés : trois priorités pour une meilleure qualité  
de vie, [Online], 2008. [https://www.mfa.gouv.qc.ca/
fr/publication/Documents/cfe_Avis_soutien_familles_
enfants_handicapes.pdf].

72  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

73  KOHEN, D.E., et al. “Neighborhood disadvantage: 
Pathways of effects for young children”, Child 
Development, vol. 79, no 1, 2008, pp. 156-169.

74  KOHEN, D.E., et al. “Neighborhood disadvantage: 
Pathways of effects for young children”, Child 
Development, vol. 79, no 1, 2008, pp. 156-169.

75  HÜTTENMOSER, M. “Children and their living surroundings: 
Empirical investigations into the significance of living 
surroundings for the everyday life and development of 
children”, Children’s Environments, 1995, pp. 403-413.

76   LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions- administratives.pdf].

77  MASSÉ, R., et al. La pauvreté et les inégalités sociales : de 
graves menaces à la santé des populations, Mémoire des 
directeurs de santé publique et de la Capitale-Nationale, 
Gouvernement du Québec, 2017.

78  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

79  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

80  DAGENAIS, F., & J.-P. HOTTE. Rapport préliminaire du 
comité-conseil Agir pour que chaque tout-petit développe 
son plein potentiel, Montréal, Québec, 2019.

81  CENTERS FOR DISEASE CONTROL AND PREVENTION. 
Essentials for childhood: Creating safe, stable, nurturing 
relationships and environments for all children, [Online], 
2014, 33 p. [https://www.cdc.gov/violenceprevention/ 
pdf/essentials-for-childhood-framework508.pdf].

82  HALFON, N., et al. “Lifecourse health development: Past, 
present and future”, Maternal and Child Health Journal, 
vol. 18, no 2, 2014, pp. 344-365..

83  U.S. DEPARTMENT OF HEALTH AND HUMAN SERVICES. 
Supporting transitions: Using Child Development as 
a Guide, [Online]. [https://www.arheadstart.org/
Supporting-transitions-brief-one_Child-Family.pdf].

84  HOBEL, C.J., A. GOLDSTEIN & E.S. BARRETT. 
“Psychosocial stress and pregnancy outcome”, Clinical 
Obstetrics and Gynecology, vol. 51, no 2, 2008, p. 333-348; 
NATIONAL SCIENTIFIC COUNCIL ON THE DEVELOPING 
CHILD. Excessive Stress Disrupts the Architecture of the 
Developing Brain: Working Paper 3, [Online], Updated 
in 2005 & 2014.

85  SANDSTROM, H., & S. HUERTA. The Negative Effects 
of Instability on Child Development: A Research Synthesis, 
Washington, DC, Urban Institute, 2013. 

86  CENTRE D’ÉTUDES SUR LE STRESS HUMAIN. Recette 
du stress, [Online]. [https://www.stresshumain.ca/le-
stress/comprendre-son-stress/source-du-stress/].

http://www.developingchild.harvard.edu
https://www.mfa.gouv.qc.ca/fr/publication/Documents/cfe_Avis_soutien_familles_enfants_handicapes.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/cfe_Avis_soutien_familles_enfants_handicapes.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/cfe_Avis_soutien_familles_enfants_handicapes.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
https://www.cdc.gov/violenceprevention/pdf/essentials-for-childhood-framework508.pdf
https://www.arheadstart.org/Supporting-transitions-brief-one_Child-Family.pdf
https://www.arheadstart.org/Supporting-transitions-brief-one_Child-Family.pdf
https://www.stresshumain.ca/le-stress/comprendre-son-stress/source-du-stress/
https://www.stresshumain.ca/le-stress/comprendre-son-stress/source-du-stress/


69

87  COMITÉ EN PRÉVENTION ET PROMOTION. 
Atténuation des impacts de la pandémie COVID-19 
sur le développement des enfants âgés de 0 à 5 ans : 
adaptation des pratiques de santé publique auprès  
des familles et dans les milieux de vie, [Online], Québec, 
Institut national de santé publique du Québec, 
2020. [https://www.inspq.qc.ca/publications/3023-
attenuation-impacts-enfants-0-5-ans-covid19].

88  SANDLER, I. “Quality and ecology of adversity as 
common mechanisms of risk and resilience”, American 
Journal of Community Psychology, vol. 29, no 1, 2001,  
pp. 19-61; BRUNSON, L. « Réflexions sur le rôle des 
services de garde éducatifs dans la routine quotidienne 
des familles : un angle différent pour examiner  
le soutien offert aux parents », in CANTIN, G., N. BIGRAS 
& L. BRUNSON (dir.). Services de garde éducatifs et 
soutien à la parentalité : la coéducation est-elle possible ? 
Québec, Presses de l’Université du Québec, 2010.

89  BRATSCHHINES, M.E., et al. “Infant and Toddler Child-
Care Quality and Stability in Relation to Proximal  
and Distal Academic and Social Outcomes”, [Online],  
Child Development, vol. 91, no 6, 2020, pp. 1854-1864. 
[https://doi.org/10.1111/cdev.13389].

90  ORGANISATION FOR ECONOMIC CO-OPERATION  
AND DEVELOPMENT. Encouraging Quality in Early 
Childhood Education and Care (ECEC), [Online], 2011. 
[oecd.org/education/school/48483409.pdf].

91  DAVIS, E.E., et al. “Time for a change? Predictors 
of child care changes by low-income families”, Journal 
of Children and Poverty, vol. 20, no 1, 2014, pp. 21-45.

92  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
quebec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

93  EVANS, G.W., & T.D. WACHS. Chaos and its influence 
on children’s development, Washington, DC, American 
Psychological Association, 2010.

94  MCINTOSH, J. “Enduring conflict in parental separation: 
Pathways of impact on child development”, Journal 
of Family Studies, vol. 9, no 1, 2003, pp. 63-80; 
SANDSTROM, H., & S. HUERTA. The Negative Effects of 
Instability on Child Development: A Research Synthesis, 
Washington, DC, Urban Institute, 2013; WALLERSTEIN, 
J.S., & J. LEWIS. “The long-term impact of divorce on 

children: A first report from a 25-year study”, Family Court 
Review, vol. 36, no 3, 1998, pp. 368-383.

95  DESROSIERS, H., & M. SIMARD. Diversité et mouvance 
familiales durant la petite enfance, Québec, Institut  
de la statistique du Québec, 2011.

96  MCINTOSH, J.E. “Thought in the face of violence: A 
child’s need”, Child Abuse & Neglect, vol. 26, no 3, 2002, 
pp. 229-241.

97  MCINTOSH, J. “Enduring conflict in parental 
separation:Pathways of impact on child development”, 
Journal of Family Studies, vol 9, no 1, 2003, pp. 63-80.

98  DESROSIERS, H., & M. SIMARD. Diversité et mouvance 
familiales durant la petite enfance, Québec, Institut de 
la statistique du Québec, 2011 ; SANTERAMO, J.S. “Early 
neutral evaluation in divorce cases”, Family Court Review, 
vol. 42, 2004, pp. 321-341.

99  ADAM, E.K. “Beyond quality: Parental and residential 
stability and children’s adjustment”, Current Directions  
in Psychological Science, vol. 13, no 5, 2004, pp. 210-213. 

100  LUPTON, R. “Housing policies and their relationship 
to residential moves for families with young children”, 
[Online], Longitudinal and Life Course Studies, vol. 7, 
no 3, 2016, pp. 288-301. [https://doi.org/10.14301/llcs.
v7i3.377].

101  ZIOLGUEST, K.M., & C.C. MCKENNA. “Early childhood 
housing instability and school readiness”, Child 
Development, vol. 85, no 1, 2014, pp. 103-113.

102  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle- 
2017-tome-1-portrait-statistique-pour-le-Québec- 
et-ses-regions-administratives.pdf]. 

103  « Embourgeoisement », in OFFICE QUÉBÉCOIS DE 
LA LANGUE FRANÇAISE. Le grand dictionnaire 
terminologique, [Online], 2004. [gdt.oqlf.gouv.qc.ca/
ficheOqlf.aspx?Id_Fiche=1199394].

104  FORMOSO, D., R.N. WEBER & M.S. ATKINS. “Gentrification 
and urban children’s well-being: Tipping the scales from 
problems to promise”, American Journal of Community 
Psychology, vol. 46, nos 3-4, 2010, pp. 395-412.

https://www.inspq.qc.ca/publications/3023- attenuation-impacts-enfants-0-5-ans-covid19
https://www.inspq.qc.ca/publications/3023- attenuation-impacts-enfants-0-5-ans-covid19
https://doi.org/10.1111/cdev.13389
http://oecd.org/education/school/48483409.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://doi.org/10.14301/llcs.v7i3.377
https://doi.org/10.14301/llcs.v7i3.377
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
http://gdt.oqlf.gouv.qc.ca/ ficheOqlf.aspx?Id_Fiche=1199394
http://gdt.oqlf.gouv.qc.ca/ ficheOqlf.aspx?Id_Fiche=1199394


70

105   BRUMMET, Q. & D. REED. “The Effects of Gentrification 
on the Well-Being and Opportunity of Original Resident 
Adults and Children”, [Online], FRB of Philadelphia 
Working Paper, no 19-30, 2019. [https://papers.ssrn.com/
sol3/papers.cfm?abstract_ id=3421581]. 

106   FREIDUS, A. ““A great school benefits us all”: Advantaged 
parents and the gentrification of an urban public school”, 
Urban Education, vol. 54, no 8, 2019, pp. 1121-1148. 

107  FORMOSO, D., R.N. WEBER & M.S. ATKINS. “Gentrification 
and urban children’s well-being: Tipping the scales from 
problems to promise”, American Journal of Community 
Psychology, vol. 46, nos 3-4, 2010, pp. 395-412.

108  NADEAU, J., & M. FORTIER. « Remaniement des 
fonds aux écoles défavorisées : des milliers d’élèves  
touchés », [Online], Le Devoir, 16 novembre 2018.  
[https://www.ledevoir.com/societe/education/541430/
familles-riches-ecoles-pauvres].

109   QUÉBEC. MINISTÈRE DE LA FAMILLE. Regard statistique 
sur les jeunes enfants au Québec, [Online], Gouvernement 
du Québec, 2014, 99 p. [https://www.mfa.gouv.qc.ca/fr/
publication/Documents/regard_stat_jeunes_enfants.pdf]. 

110  STATISTIQUE CANADA. Recensement 2006,  
Compilation spéciale préparée pour la Société 
d’habitation du Québec (CO-1049), tableau 17  
(cost analysis and presentation done by FRAPRU). 

111  STATISTIQUE CANADA. Recensement 2006,  
Compilation spéciale préparée pour la Société 
d’habitation du Québec (CO-1049), tableau 17  
(cost analysis and presentation done by FRAPRU).

112  OBSERVATOIRE DES TOUT-PETITS. Accès aux soins  
de santé pour les femmes enceintes et les tout-petits  
de familles migrantes, Montréal, Québec, Observatoire 
des tout-petits, 2019.

113  SIMARD, M., A. LAVOIE et N. AUDET. Enquête québécoise 
sur le développement des enfants à la maternelle 2017, 
Québec, Institut de la statistique du Québec, 2018.

114  STATISTIQUE CANADA. Recensement 2016, Adapted   
by l’Institut de la statistique du Québec.

115  LAVOIE, A., L. GINGRAS & N. AUDET. Enquête québécoise 
sur le parcours préscolaire des enfants de maternelle 
2017 : portrait statistique pour le Québec et ses régions 
administratives, [Online], Québec, Institut de la statistique 
du Québec, Tome 1, 2019, 154 p. [https://statistique.
Québec.ca/fr/fichier/enquete-Québecoise-sur-le-
parcours-prescolaire-des-enfants-de-maternelle-2017-
tome-1-portrait-statistique-pour-le-Québec-et-ses-
regions-administratives.pdf].

116  NICHD ECCRN. “Early child care and self-control, 
compliance, and problem behavior at twenty-four and 
thirty-six months”, Child Development, vol. 69, no 3, 1998,  
pp. 1145-1170.

117   DAVIS, E.E., et al. “Time for a change? Predictors  
of child care changes by low-income families”, Journal  
of Children and Poverty, vol. 20, no 1, 2014, pp. 21-45.

118  DAVIS, E.E., et al. “Time for a change? Predictors  
of child care changes by low-income families”, Journal  
of Children and Poverty, vol. 20, no 1, 2014, pp. 21-45.

119   HENLY, J.R., & S. LYONS. “The negotiation of child care 
and employment demands among low-income parents”, 
Journal of Social Issues, vol. 56, no 4, 2000, pp. 683-706.

120  SANDSTROM, H., & A. CHAUDRY. ““You have to choose 
your childcare to fit your work”: Childcare decision- 
making among low-income working families”, Journal 
of Children and Poverty, vol. 18, no 2, 2012, pp. 89-119.

121  ORGANISATION FOR ECONOMIC CO-OPERATION AND 
DEVELOPMENT. Encouraging Quality in Early Childhood 
Education and Care (ECEC), [Online], 2011. [https://www.
oecd.org/education/school/48483409.pdf].

122  CRYER, D., et al. “Effects of transitions to new childcare 
classes on infant/toddler distress and behavior”, Early 
Childhood Research Quarterly, vol. 20, no 1, 2005, pp. 37-56.

123  GAUTHIER, M. Relation entre les comportements 
extériorisés et la stabilité de l’expérience de garde chez  
les enfants de 4 à 5 ans qui fréquentent un centre de la 
petite enfance, Mémoire de maîtrise, Université Laval, 2015.

124  BIGRAS, N., et al. “A comparative study of structural  
and process quality in center-based and family-based 
childcare services”, Child & Youth Care Forum, vol. 39, no 3, 
2010, pp. 129-150; BRATSCHHINES, M.E., et al. “Infant 
and Toddler Child-Care Quality and Stability in Relation 
to Proximal and Distal Academic and Social Outcomes”, 
[Online], Child Development, vol. 91, no 6, 2020, pp.  
1854-1864. [https://doi.org/10.1111/cdev.13389].

125  WISE, S., & A. SANSON. Cultural transitions in early 
childhood: The developmental consequences of 
discontinuity between home and childcare, Eighth Australian 
Institute of Family Studies Conference, Melbourne, 
Australia, 2003..

126  DOCKETT, S., & J. EINARSDÓTTIR. “Continuity and 
Change as Children Start School”, in BALLAM, N., B. 
PERRY & A. GARPELIN (dir.). Pedagogies of Educational 
Transitions: European and Antipodean Research, [Online], 
Springer International Publishing, 2017, pp. 133-150. 
[https://doi.org/10.1007/978-3-319-43118-5_9].

https://papers.ssrn.com/sol3/papers.cfm?abstract_ id=3421581
https://papers.ssrn.com/sol3/papers.cfm?abstract_ id=3421581
https://www.ledevoir.com/societe/education/541430/familles-riches-ecoles-pauvre
https://www.ledevoir.com/societe/education/541430/familles-riches-ecoles-pauvre
https://www.mfa.gouv.qc.ca/fr/publication/Documents/regard_stat_jeunes_enfants.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/regard_stat_jeunes_enfants.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://statistique.quebec.ca/fr/fichier/enquete-Qu%C3%A9becoise-sur-le-parcours-prescolaire-des-enfants-de-maternelle-2017-tome-1-portrait-statistique-pour-le-Qu%C3%A9bec-et-ses-regions-administratives.pdf
https://www.oecd.org/education/school/48483409.pdf
https://www.oecd.org/education/school/48483409.pdf
https://doi.org/10.1111/cdev.13389
https://doi.org/10.1007/978-3-319-43118-5_9


71

127  CENTRE DE TRANSFERT POUR LA RÉUSSITE 
ÉDUCATIVE DU QUÉBEC. Les transitions scolaires  
de la petite enfance à l’âge adulte, [Online], Quatrième 
dossier, Québec, CTREQ, 2018. [http://rire.ctreq.qc.ca/ 
dossiers-speciaux/transitions-scolaires]; ROBERTS, J. 
Improving School Transitions For Health Equity, [Online], 
Royaume-Uni, UCL Institut of Health Equity, 2015. 
[https://www.instituteofhealthequity.org/resources- 
reports/improving-school-transitions-for-health-equity].

128  BARBLETT, L., et al. “Transition from Long Day Care  
to Kindergarten: Continuity or Not?”, Australasian Journal 
of Early Childhood, vol. 36, no 2, 2011, pp. 42-50. 

129  DOCKETT, S., & J. EINARSDÓTTIR. “Continuity and 
Change as Children Start School”, in BALLAM, N., B. 
PERRY & A. GARPELIN (dir.). Pedagogies of Educational 
Transitions: European and Antipodean Research, [Online], 
Springer International Publishing, 2017, pp. 133-150. 
[https://doi.org/10.1007/978-3-319-43118-5_9].

130   DOCKETT, S., & J. EINARSDÓTTIR. “Continuity and 
Change as Children Start School”, in BALLAM, N., B. 
PERRY & A. GARPELIN (dir.). Pedagogies of Educational 
Transitions: European and Antipodean Research, [Online], 
Springer International Publishing, 2017, pp. 133-150. 
[https://doi.org/10.1007/978-3-319-43118-5_9].

131  LEBOEUF, M., C. BOUCHARD & G. CANTIN. « Regards 
croisés sur les pratiques de communication parent- 
éducatrice en centre de la petite enfance au Québec », 
[Online], La revue internationale de l’éducation familiale, 
vol. 2, no 2, 2017, pp. 19-40. [https://doi. org/10.3917/
rief.042.0019]; PIRCHIO, S., et al. “The Role of the 
Relationship between Parents  and Educators for Child 
Behaviour and Wellbeing”, International Journal about 
Parents in Education, vol. 7, no 2, 2013, pp. 145-155.

132  DE GIOIA, K. “Parent and Staff Expectations for Continuity 
of Home Practices in the Child Care Setting for Families 
with Diverse Cultural Backgrounds”, Australasian Journal 
of Early Childhood, vol. 34, no 3, 2009, pp. 9-17. 

133  WISE, S., & A. SANSON. Cultural transitions in early 
childhood: The developmental consequences of 
discontinuity between home and childcare, Eighth 
Australian Institute of Family Studies Conference, 
Melbourne, Australia, 2003.

134   DROUIN, C., et al. Grandir en qualité 2003 : enquête 
québécoise sur la qualité des services de garde éducatifs, 
Québec, Institut de la statistique du Québec, 2004, 
597 p.; GINGRAS, L., A. LAVOIE & N. AUDET. Enquête 
québécoise sur la qualité des services de garde éducatifs 
– Grandir en qualité 2014 : qualité des services de garde 
éducatifs dans les centres de la petite enfance, Québec, 
Institut de la statistique du Québec, tome 2, 2015, 212 p.; 

GINGRAS, L., A. LAVOIE & N. AUDET. Enquête québécoise 
sur la qualité des services de garde éducatifs – Grandir 
en qualité 2014 : qualité des services de garde éducatifs 
dans les garderies non subventionnées, Québec, Institut 
de la statistique du Québec, tome 3, 2015, 157 p.

135  GINGRAS, L., A. LAVOIE & N. AUDET. Enquête québécoise 
sur la qualité des services de garde éducatifs – Grandir  
en qualité 2014 : qualité des services de garde éducatifs 
dans les centres de la petite enfance, Québec, Institut  
de la statistique du Québec, tome 2, 2015, 212 p.; 
GINGRAS, L., A. LAVOIE & N. AUDET. Enquête québécoise 
sur la qualité des services de garde éducatifs – Grandir  
en qualité 2014 : qualité des services de garde éducatifs 
dans les garderies non subventionnées, Québec, Institut 
de la statistique du Québec, tome 3, 2015, 157 p.

136  LEBOEUF, M., C. BOUCHARD & G. CANTIN. « Regards 
croisés sur les pratiques de communication parent- 
éducatrice en centre de la petite enfance au Québec », 
[Online], La revue internationale de l’éducation familiale, 
vol. 2, no 2, 2017, pp. 19-40. [https://doi.org/10.3917/
rief.042.0019]; PIRCHIO, S., et al. “The Role of the 
Relationship between Parents and Educators for Child 
Behaviour and Wellbeing”, International Journal about 
Parents in Education, vol. 7, no 2, 2013, pp. 145-155. 

137  RUEL, J., et al. Les pratiques de transition lors de la 
rentrée des enfants au préscolaire : évaluation du Guide 
pour soutenir une première transition scolaire de qualité, 
[Online], Research summary presented to the ministère 
de l’Éducation, de l’Enseignement supérieur et de la 
Recherche, 2015. [education.gouv.qc.ca/fileadmin/
site_web/documents/education/adaptation-scolaire-
servicescomp/Evaluation_guideTransition.pdf].

138  BARBLETT, L., et al. “Transition from Long Day Care 
to Kindergarten: Continuity or Not?”, Australasian Journal 
of Early Childhood, vol. 36, no 2, 2011, pp. 42-50.

139  QUÉBEC. MINISTÈRE DE LA FAMILLE. Situation des 
centres de la petite enfance, des garderies et de la garde 
 en milieu familial au Québec en 2016, [Online],  2019. 
[https://www.mfa.gouv.qc.ca/fr/publication/
Documents/situation-sg-2016.pdf].

140  BECK, C.J., B.D. SALES & R.E. EMERY. Research on the 
impact of family mediation. Divorce and family mediation:  
Models, techniques, and applications, 2004, pp. 447-482.

141  SHAW, L.A. “Divorce mediation outcome research: 
A meta-analysis”, Conflict Resolution Quarterly, vol. 27,  
no 4, 2010, pp. 447-467.

http://rire.ctreq.qc.ca/dossiers-speciaux/transitions-scolaires
http://rire.ctreq.qc.ca/dossiers-speciaux/transitions-scolaires
https://www.instituteofhealthequity.org/resources-reports/improving-school-transitions-for-health-equity
https://www.instituteofhealthequity.org/resources-reports/improving-school-transitions-for-health-equity
https://doi.org/10.1007/978-3-319-43118-5_9
https://doi.org/10.1007/978-3-319-43118-5_9
https://www.cairn.info/revue-la-revue-internationale-de-l-education-familiale-2017-2-page-19.htm?ref=doi
https://www.cairn.info/revue-la-revue-internationale-de-l-education-familiale-2017-2-page-19.htm?ref=doi
https://doi.org/10.3917/rief.042.0019
https://doi.org/10.3917/rief.042.0019
http://education.gouv.qc.ca/fileadmin/site_web/documents/education/adaptation-scolaire-servicescomp/Evaluation_guideTransition.pdf
http://education.gouv.qc.ca/fileadmin/site_web/documents/education/adaptation-scolaire-servicescomp/Evaluation_guideTransition.pdf
http://education.gouv.qc.ca/fileadmin/site_web/documents/education/adaptation-scolaire-servicescomp/Evaluation_guideTransition.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/situation-sg-2016.pdf
https://www.mfa.gouv.qc.ca/fr/publication/Documents/situation-sg-2016.pdf


72

142  QUIGLEY, C. La coordination parentale auprès des 
familles séparées à haut niveau de conflit : perspective  
de l’enfant et coparentalité, Thèse de doctorat, Université 
de Montréal, 2018.

143  HENRY, W.J., L. FIELDSTONE & K. BOHAC. “Parenting 
coordination and court relitigation: A case study”,  
Family Court Review, vol. 47, no 4, 2009, pp. 682-697.

144  CYR, F., C. MACÉ & C. QUIGLEY. Parenting coordination 
pilot project at the Montreal Superior Court : 
Implementation and outcome study, [Online], Research 
summary presented to the ministère de la Justice  
du Québec, Montréal, 2016. [https://www.justice.gouv.
qc.ca/francais/publications/rapports/pdf/Rapport_
CP.pdf].

145  CANADA MORTGAGE AND HOUSING CORPORATION. 
Canada et Québec signent une entente sur le logement, 
[Online], Press release, October 6th 2020. [https://
www.cmhc-schl.gc.ca/fr/media-newsroom/news-
releases/2020/Canada-Québec-sign-housing- 
agreement].

146  GOUVERNEMENT DU QUÉBEC. Programme AccèsLogis 
Québec : information générale, [Online], 2003, 60 p. 
[habitation.gouv.qc.ca/fileadmin/internet/centredoc/ 
NS16854.pdf].

147  SOCIÉTÉ D’HABITATION DU QUÉBEC. L’habitation 
en bref 2019, [Online], 2019. [www.habitation.gouv.
qc.ca/fileadmin/internet/publications/habitation-en-
bref-2019.pdf].

148  SOCIÉTÉ D’HABITATION DU QUÉBEC. Programmes  
de la SHQ, [Online], [habitation.gouv.qc.ca/statistiques/
profils_statistiques_Québec_2016_2017/programmes_
de_la_shq.html].

149  POISSANT, J. Mémoire déposé dans le cadre des 
audiences d’experts de la Commission sur l’éducation 
à la petite enfance, Québec, Institut national de santé 
publique du Québec, 2016, 18 p.

150   IATTONI, B., & D. GUAY. Cadre de référence du programme 
interventions éducatives précoces 2019, Centre intégré 
universitaire de santé et de services sociaux du Centre-
Sud-de-l’Île-de-Montréal, Direction régionale de santé 
publique, 2019.

151  PROJET PARTENAIRES POUR LA RÉUSSITE ÉDUCATIVE 
EN ESTRIE. Guide d’accompagnement à la première 
transition scolaire à l’intention des acteurs intersectoriels 
estriens pour favoriser la réussite éducative, [Online], 2019. 
[www.reussiteeducativeestrie.ca/dynamiques/Guide_
transition_scolaire_VF_WEB.pdf].

152  QUÉBEC. MINISTÈRE DE LA FAMILLE. Dossier éducatif 
de l’enfant, [Online]. [https://www.mfa.gouv.qc.ca/fr/
services-de-garde/parents/dossier-educatif/Pages/
index.aspx].

153  PROJET PARTENAIRES POUR LA RÉUSSITE ÉDUCATIVE 
EN ESTRIE. Guide d’accompagnement à la première 
transition scolaire à l’intention des acteurs intersectoriels 
estriens pour favoriser la réussite éducative, [Online], 2019. 
[www.reussiteeducativeestrie.ca/dynamiques/Guide_
transition_scolaire_VF_WEB.pdf].

154  CIUSSS DU CENTRE-SUD-DE-L’ÎLE-DE-MONTRÉAL. 
Pour des logements salubres et abordables : rapport du 
directeur de santé publique de Montréal 2015, [Online]. 
[https://santemontreal.qc.ca/fileadmin/fichiers/
professionnels/DRSP/Directeur/Rapports/Rap_
Logements_2015_FR.pdf].

155  COMITÉ LOGEMENT ROSEMONT. La gentrification : 
comprendre le phénomène pour mieux lutter, [Online]. 
[comitelogement.org/wp-content/uploads/2010/05/
Gentrification-Comprendre-lutter.pdf].

156  REINPRECHT, C. « Chapitre V. Autriche : l’adieu à la  
classe ouvrière », in LÉVY-VROELANT, C., & C. TUTIN 
(dir.). Le logement social en Europe au début du 
XXIe siècle : la révision générale, [Online], Rennes, Presses 
universitaires de Rennes, 2016, pp. 99-112. [books.
openedition.org/pur/26599]; GAUQUELIN, B.. « Vienne, 
l’utopie réalisée du logement pour tous », [Online], 
Le Monde, 29 janvier 2019. [https://www.lemonde.fr/
smart-cities/article/2019/01/29/vienne-l-utopie-
realisee-du-logement-pour-tous_5416087_4811534.html].

157  KOESSL, G., A. PITTINI & L. THEBAULT. Hypostat 2018: 
A Review of Europe’s Mortgage and Housing Markets, 
[Online], European Mortgage Federation, 2018, 148 
p. [https://union-habitat-bruxelles.eu/sites/default/
files/congres/field_document/hypostat-2018-final.
pdf]; PITTINI, A. “The State of Housing in the EU 2019”, 
[Online], Housing Europe, 2019. [www.housingeurope.eu/
resource-1323/the-state-of-housing-in-the-eu-2019]; 
REINPRECHT, C. « Autriche : l’adieu à la classe  
ouvrière » in LÉVY-VROELANT, C., & C. TUTIN (dir.).  
Le logement social en Europe au début du XXIe siècle : la 
révision générale, [Online], Rennes, Presses universitaires 
de Rennes, 2016, pp. 99-112. [books.openedition.org/
pur/26599].

158  « Des quartiers à hauteur d’enfants : vers l’amélioration 
des conditions de vie des enfants montréalais de 
0 à 5 ans », in HORIZON 0-5. Les rendez-vous de la petite 
enfance, [Online], 2020, p. 22. [https://docs.google.com/
viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpb-nxo
b3Jpem9uMDVtdGx8Z3g6NjEzOTIxMzBjMzA5NzAy-ZQ].

https://www.justice.gouv.qc.ca/francais/publications/rapports/pdf/Rapport_CP.pdf
https://www.justice.gouv.qc.ca/francais/publications/rapports/pdf/Rapport_CP.pdf
https://www.justice.gouv.qc.ca/francais/publications/rapports/pdf/Rapport_CP.pdf
https://www.cmhc-schl.gc.ca/fr/media-newsroom/news-releases/2020/Canada-Québec-sign-housing- agreement
https://www.cmhc-schl.gc.ca/fr/media-newsroom/news-releases/2020/Canada-Québec-sign-housing- agreement
https://www.cmhc-schl.gc.ca/fr/media-newsroom/news-releases/2020/Canada-Québec-sign-housing- agreement
https://www.cmhc-schl.gc.ca/fr/media-newsroom/news-releases/2020/Canada-Québec-sign-housing- agreement
http://habitation.gouv.qc.ca/fileadmin/internet/centredoc/ NS16854.pdf
http://habitation.gouv.qc.ca/fileadmin/internet/centredoc/ NS16854.pdf
http://www.habitation.gouv.qc.ca/fileadmin/internet/publications/habitation-en-bref-2019.pdf
http://www.habitation.gouv.qc.ca/fileadmin/internet/publications/habitation-en-bref-2019.pdf
http://www.habitation.gouv.qc.ca/fileadmin/internet/publications/habitation-en-bref-2019.pdf
http://habitation.gouv.qc.ca/statistiques/ profils_statistiques_Québec_2016_2017/programmes_ de_la_shq.html
http://habitation.gouv.qc.ca/statistiques/ profils_statistiques_Québec_2016_2017/programmes_ de_la_shq.html
http://habitation.gouv.qc.ca/statistiques/ profils_statistiques_Québec_2016_2017/programmes_ de_la_shq.html
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
https://www.mfa.gouv.qc.ca/fr/services-de-garde/parents/dossier-educatif/Pages/index.aspx
https://www.mfa.gouv.qc.ca/fr/services-de-garde/parents/dossier-educatif/Pages/index.aspx
https://www.mfa.gouv.qc.ca/fr/services-de-garde/parents/dossier-educatif/Pages/index.aspx
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
https://santemontreal.qc.ca/fileadmin/fichiers/professionnels/DRSP/Directeur/Rapports/Rap_Logements_2015_FR.pdf
http://comitelogement.org/wp-content/uploads/2010/05/Gentrification-Comprendre-lutter.pdf
http://comitelogement.org/wp-content/uploads/2010/05/Gentrification-Comprendre-lutter.pdf
http://books.openedition.org/pur/26599
http://books.openedition.org/pur/26599
https://www.lemonde.fr/smart-cities/article/2019/01/29/vienne-l-utopie-realisee-du-logement-pour-tous_5416087_4811534.html
https://www.lemonde.fr/smart-cities/article/2019/01/29/vienne-l-utopie-realisee-du-logement-pour-tous_5416087_4811534.html
https://www.lemonde.fr/smart-cities/article/2019/01/29/vienne-l-utopie-realisee-du-logement-pour-tous_5416087_4811534.html
https://union-habitat-bruxelles.eu/sites/default/files/congres/field_document/hypostat-2018-final.pdf
https://union-habitat-bruxelles.eu/sites/default/files/congres/field_document/hypostat-2018-final.pdf
https://union-habitat-bruxelles.eu/sites/default/files/congres/field_document/hypostat-2018-final.pdf
http://www.housingeurope.eu/resource-1323/the-state-of-housing-in-the-eu-2019
http://www.housingeurope.eu/resource-1323/the-state-of-housing-in-the-eu-2019
http://books.openedition.org/pur/26599
http://books.openedition.org/pur/26599
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpb-nxob3Jpem9uMDVtdGx8Z3g6NjEzOTIxMzBjMzA5NzAy-ZQ
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpb-nxob3Jpem9uMDVtdGx8Z3g6NjEzOTIxMzBjMzA5NzAy-ZQ
https://docs.google.com/viewer?a=v&pid=sites&srcid=ZGVmYXVsdGRvbWFpb-nxob3Jpem9uMDVtdGx8Z3g6NjEzOTIxMzBjMzA5NzAy-ZQ


73

159  DAVISON, K.K., & C.T. LAWSON. “Do attributes in 
the physical environment influence children’s physical 
activity? A review of the literature”, International Journal  
of Behavioral Nutrition and Physical Activity, vol. 3,  
no 1, 2006, p. 19.

160  LOPTSON, K., et al. “Walkable for whom? Examining  
the role of the built environment on the neighbourhood- 
based physical activity of children”, Canadian Journal  
of Public Health, vol. 103, no 3, 2012, S29 S34.

161  VEITCH, J., et al. “What helps children to be more active 
and less sedentary? Perceptions of mothers living  
in disadvantaged neighbourhoods”, Child: Care, Health 
and Development, vol. 39, no 1, 2013, pp. 94-102.

162  OBSERVATOIRE DES TOUT-PETITS. Que faisons-nous  
au Québec pour nos tout-petits et leur famille ? Portrait  
des politiques publiques - 2021. Montréal, Québec, 
Fondation Lucie et André Chagnon, 2021, p. 190.

163  VILLE DE SAINT-BRUNO-DE-MONTARVILLE.  
« Jeu libre dans ma rue », [Online], 2019. [https://stbruno.
ca/citoyens/vie-de-quartier/jeu-libre/].

164  VILLE DE VICTORIAVILLE. « Les Parcours ludiques : 
un pas de plus pour encourager le transport 
actif », [Online], 2016. [https://www.victoriaville.ca/
nouvelle/201608/2832/les-parcours-ludiques--un-
pas- de-plus-pour-encourager-le-transport-actif.aspx].

165  LACHARITÉ, C., et al. La perspective des parents sur 
leur expérience avec de jeunes enfants : une recherche 
qualitative reposant sur des groupes de discussion dans 
le cadre de l’initiative Perspectives parents, Les Éditions 
CEIDEF, 2016.

166  ESPACE MUNI. La fête des voisins, [Online].  
[https://rqvvs.qc.ca/fete-des-voisins].

167  DURAND, D., Naître ici et venir d’ailleurs : guide 
d’intervention auprès des familles d’immigration récente, 
Gouvernement du Québec, Ministère de la Santé  
et des Services sociaux, 2013. 

168  CÔTÉ, I., L’évolution des pratiques en maison 
d’hébergement pour femmes victimes de violence conjugale 
au Québec, Thèse de doctorat, Université du Québec  
à Montréal, 2016.

169  BIGRAS, N., et al. Évaluation d’un dispositif de stage réflexif 
in situ en petite enfance en contexte de marginalisation 
utilisant des rencontres de tutorats intensifs de groupe : le 
cas de la halte-garderie du cœur, Presentation done at 
the Symposium L’évaluation des dispositifs de tutorat 
dans le secteur de l’accueil de l’enfance, ADMEE Europe, 
Lausanne, Suisse, 2019.

170  PARENTS-SECOURS. Sécurité des enfants et des aînés, 
[Online]. [https://www.parentssecours.ca/securite-des- 
enfants-et-aines/].

171  PROJET PARTENAIRES POUR LA RÉUSSITE ÉDUCATIVE 
EN ESTRIE. Guide d’accompagnement à la première 
transition scolaire à l’intention des acteurs intersectoriels 
estriens pour favoriser la réussite éducative, [Online], 2019. 
[www.reussiteeducativeestrie.ca/dynamiques/Guide_
transition_scolaire_VF_WEB.pdf].

172  RIMM-KAUFMAN, S.E., R.C. PIANTA & M.J. COX. 
“Teachers’ judgments of problems in the transition  
to kindergarten”, Early Childhood Research Quarterly, 
vol. 15, no 2, 2000, pp. 147-166.

173  QUÉBEC. MINISTÈRE DE LA FAMILLE. Accueillir  
la petite enfance : programme éducatif pour  
les services de garde du Québec, Gouvernement  
du Québec, 2019, 176 p.

174  COUTU, S., et al., « La collaboration famille–milieu  
de garde : ce que nous apprend la recherche », 
Nouvelles tendances à l’égard de la petite enfance,  
vol. 33, no 2, 2005, pp. 85-111.

175  MAHMOOD, S. “First-year preschool and kindergarten 
teachers: Challenges of working with parents”, School 
Community Journal, vol. 23, no 2, 2013, pp. 55-86.

176  INARSDOTTIR, J., & A.H. JÓNSDÓTTIR. “Parent-preschool 
partnership: Many levels of power”, Early Years,  
vol. 39, no 2, 2019, pp. 175-189.

177  LAFORETT, D.R., & J.L. MENDEZ., “Parent involvement, 
parental depression, and program satisfaction among 
low-income parents participating in a two-generation 
early childhood education program”, Early Education 
and Development, vol. 21, no 4, 2010, pp. 517-535.

178  EINARSDOTTIR, J., & A.H. JÓNSDÓTTIR. “Parent-
preschool partnership: Many levels of power”,  
Early Years, vol. 39, no 2, 2019, pp. 175-189.

179  CLÉMENT, M.-È., et al. « Collaboration entre les centres 
de pédiatrie sociale en communauté et les réseaux  
des services sociaux public et communautaire pour 
venir en aide aux familles : quelle place et quels enjeux 
pour les acteurs ? », Canadian Journal of Public Health, 
vol. 106, no 7, 2015, eS66-eS73.

180  TROIS-RIVIÈRES EN ACTION ET EN SANTÉ. La 
transition entre le service éducatif à la petite enfance 
et la maternelle : deux univers semblables, [Online]. 
[https://agirtot.org/media/489601/tras-dp-transition-
mars2018-out.pdf].

https://stbruno.ca/citoyens/vie-de-quartier/jeu-libre/
https://stbruno.ca/citoyens/vie-de-quartier/jeu-libre/
https://www.victoriaville.ca/nouvelle/201608/2832/les-parcours-ludiques--un-pas-%20de-plus-pour-encourager-le-transport-actif.aspx
https://www.victoriaville.ca/nouvelle/201608/2832/les-parcours-ludiques--un-pas-%20de-plus-pour-encourager-le-transport-actif.aspx
https://www.victoriaville.ca/nouvelle/201608/2832/les-parcours-ludiques--un-pas-%20de-plus-pour-encourager-le-transport-actif.aspx
https://rqvvs.qc.ca/fete-des-voisins
https://www.parentssecours.ca/securite-des- enfants-et-aines/
https://www.parentssecours.ca/securite-des- enfants-et-aines/
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
https://agirtot.org/media/489601/tras-dp-transition-mars2018-out.pdf
https://agirtot.org/media/489601/tras-dp-transition-mars2018-out.pdf


74

181  TROIS-RIVIÈRES EN ACTION ET EN SANTÉ.  
La transition entre le service éducatif à la petite enfance 
et la maternelle : deux univers semblables, [Online]. 
[https://agirtot.org/media/489601/tras-dp-transition-
mars2018-out.pdf].

182  OBSERVATOIRE DES TOUT-PETITS. Développement  
des enfants à la maternelle : des pistes de solution  
pour nourrir la réflexion et le dialogue, Montréal, Québec, 
Fondation Lucie et André Chagnon, 2016

183  BILODEAU, A., et al. « Les interventions issues de la 
collaboration école-communauté dans quatre territoires 
montréalais pluriethniques et défavorisés »,  
Service social, vol. 57, no 2, 2011, pp. 37-54.

184  PROJET PARTENAIRES POUR LA RÉUSSITE ÉDUCATIVE 
EN ESTRIE. Guide d’accompagnement à la première 
transition scolaire à l’intention des acteurs intersectoriels 
estriens pour favoriser la réussite éducative, [Online], 2019. 
[www.reussiteeducativeestrie.ca/dynamiques/Guide_
transition_scolaire_VF_WEB.pdf].

185  EPSTEIN, J.L., & M.G. SANDERS. “Family, School and 
Community Partnership”, in BORSTEIN, M. H. (dir.). 
Handbook of Parenting, Volume 5, Practical Issues in 
Parenting, Lawrence Erlbaum Associates, 2002, 545 p.

186  CLÉMENT, M.-È., et al. « Collaboration entre  les centres 
de pédiatrie sociale en communauté  et les réseaux  
des services sociaux public et communautaire pour 
venir en aide aux familles : quelle place et quels enjeux 
pour les acteurs ? », Canadian Journal of Public Health, 
vol. 106, no 7, 2015, eS66-eS73.

https://agirtot.org/media/489601/tras-dp-transition-mars2018-out.pdf
https://agirtot.org/media/489601/tras-dp-transition-mars2018-out.pdf
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf
http://www.reussiteeducativeestrie.ca/dynamiques/Guide_transition_scolaire_VF_WEB.pdf




Tout-petits.org

The mission of the Early 
Childhood Observatory, a pro-
ject of the Lucie and André 
Chagnon Foundation, is to 
communicate the current 
state of knowledge in order 
to promote informed deci-
sion-making on the subject 
of early childhood in Québec. 
Our goal is to ensure that 
every young child living in the 
province has access to con-
ditions that will enable them 
to develop their full poten-
tial, regardless of where they  
were born or where they are 
growing up.

©
 F

o
n

d
a

ti
o

n
 L

u
c

ie
 e

t 
A

n
d

ré
 C

h
a

g
n

o
n

, 
2

0
2

3

http://www.tout-petits.org

